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A 
new initiative known as 
the Fundisa Fund plans 
to reward South Afri-
can parents who save 
for their child’s higher 

educa t ion by paying out an annual 
bonus to strengthen their savings. 

A partnership between the depart-
ment of education and the Associa-
tion of Collective Investments, the 
Fundisa Fund rewards any invest-
ment of up to R200 a month by pay-
ing an additional 25% to the savings 
account. These funds will be used to 
pay fees at any government-approved 
tertiary education institution, which 
will receive both the savings and the 
bonus directly. 

Simply explained: if you save R200 a 
month, you will have saved R2 400 at 
the end of the year. The government 
will then pay you a bonus of R600, 
putting your total savings at R3 000. If 
you save R200 a month for five years, 
government will have paid a total of 
R3 000, which is also the yearly cap 
on the bonus amount. 

Although this is a flexible product, 
there is a minimum investment of 
R40 a month or R480 a year. You can 
invest using a monthly debit order or 
by investing ad hoc lump sums and, 

because there is no contractual agree-
ment, you cannot be penalised if you 
are unable to make regular monthly 
payments. 

Your bonus will be calculated on the 
amount you have saved during the 
year. If, for example, you have a bal-
ance of R1 000, the bonus paid will be 
R250. You can withdraw the savings 
at any stage, but then you forfeit the 
annual bonus, which will be paid only 
to the tertiary institution if you main-
tain the savings.  Should your child 
decide not to study, the savings can be 
transferred to another learner. 

This option creates an opportu-
nity for people who wish to spon-
sor a learner other than their own 
child, provided the learner is a South 
African citizen.

A Mzanzi or similar account is 
needed to open a Fundisa Fund 
account. There are no upfront fees to 
open the account, but you will pay a 
1,25% annual fee.

Because Fundisa’s money is 
invested in an income fund, it is 
considered a low-risk investment, 
which should grow about 7% to 8% a 
year. Consider it an excellent way to 
start saving for your child’s higher 
education.

A new savings plan brings tertiary education within easier reach of Joe Public, writes Maya Fisher-French

News
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Fundisa — launched by the Associa-
tion of Collective Investments (ACI) 
in mid-November 2007 — is a key con-
tribution to the financial industry’s 
efforts to promote access to affordable 
financial products in accordance with 
the Financial Sector Charter.

This subsidised account is designed 
to foster saving for education and is 
aimed at lower-income groups. 

It could help to embed the habit of 
long-term saving by families that set 
goals and use education as an uplift-
ment tool. With luck, the long-term 

effect will be to break the cycle of 
dependency and reliance on social 
grants. The hope is that this simple, 
targeted savings product will deliver 
huge gains for clients, communities, 
industry and our country.   

Savers receive a 25% bonus from 
government in addition to the money 
they save. The minimum investment 
is R40 a month. If savers commit 
R480 in the year, the account will 
be topped up to R600 with govern-
ment’s 25% bonus and so on through 
the life of the product. Each saver 
designates a learner whose tertiary 
education costs will be met, in full or 

in part, by Fundisa build-up.
Ultimately, capital is channelled to 

the college or university attended by 
the learner, as long as the institution 
is covered by the National Student 
Financial Aid Scheme.

Any South African citizen can open 
a Fundisa account for the benefit of 
any child, but must first have a bank 
account like Mzanzi, the Standard 
Bank E-Plan or similar account struc-
tured to foster saving by previously 
unbanked clients. The prospect of 
educational bonus payments is there-
fore a further inducement to enter the 
banking system.

Fundisa savers secure their bonuses 
by sticking with the savings pro-
gramme and using the money to assist 
the designated learner (though the 
learner-beneficiary might be changed 
should the initially named child 
decide against further education).

As South Africa’s largest unit trust 
company, Stanlib was eager to drive 
Fundisa forward, identifying obstacles 
and suggesting solutions.

Synergies with national policy were 
complemented by synergies within 
the Standard Bank and Liberty Life 
groups. To contain distribution costs, 
it made sense for Stanlib to expand 
Standard Bank’s national branch net-
work to promote Fundisa and make 
application forms available. 

The Stanlib version of the product is 
therefore branded “the Standard Bank 
Fundisa Fund”. Inflows are invested 
with the banks and a portion goes into 
government bonds, earning a compet-
itive yield while creating potential for 
capital growth. 

The educational bias echoes the 
most enduring leitmotif of the Lib-
erty Life corporate social responsi-
bility programme. Since the Liberty 
Foundation began its work in 1971, 
educational initiatives for the ben-
efit of disadvantaged communities 
have been among the largest recipi-
ents of assistance.

Since 1990 alone, the foundation 
has given more than R350-million to 
programmes that support the state 
education system. A financial product 
in support of lower-income families 
was therefore applauded across the 
Liberty Life group.

Growth in the investment industry 
cannot simply be a function of mar-
ket gains. On occasion, volatility can 
eradicate growth like that. Sustainable 
growth has to be underpinned by con-
stant expansion of the customer base.

Anthony Katakuzinos is Stanlib’s 
director of client services

For further info call the Stanlib con-
tact centre on 0860 123 003
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A second chance
Thabo Mohlala and Monako Dibetle unravel the reasons for 
the decline in the matric pass rate and consider the prospects for 
those who failed

I
f nothing else, the country’s 
matric results are a loud and 
painful reminder that the 
education system is in need 
of a major overhaul. Although 

analysts and educational practitioners 
differ about what is to be done, what 
is indisputable is that ways and means 
must be found to accommodate fail-
ure and success.

The department of education (DoE) 
has allocated R60-million, secured 
from the national treasury, towards a 
“special tuition programme”. This is to 
give a second chance to 196 164 learn-
ers who failed matric last year. The 
number of learners who sat for the 
examinations was 564 775.

A growing national concern, how-
ever, is whether the country’s overall 
matric output can contribute mean-
ingfully to the growth of the economy, 
given the overwhelming number of 
students failing annually. 

Kwandiwe Kondlo of the South 
African Chamber of Commerce and 
Industry (Sacci), formerly Sacob, says 
inadequately trained matriculants are 
a serious concern. 

The education system needs to 
look at the quantity and the calibre 
of matriculants produced, he says. He 

adds, however, that there are many 
factors contributing to the inconsis-
tencies in matric results and that it 
is still too early to point fingers at the 
education system.

“Kids who have been through the 
new system [post-1994] have not come 
out yet. What we have now are rem-
nants from the old system. We need to 
give the education system a chance,” 
he says.

 Sacci will set up a standing commit-
tee on education and training before 
the end of March 2008, Kondo says. 
“This committee will consist of the 
captains [of our companies] who will 
meet to look for ways in which we can 
improve the quality of our education.” 

Penny Vinjevold, deputy director-
general for further education and 
training (FET), says the matric support 
programme will give the learners an 
opportunity to rewrite matric so that 
they still have a chance to pursue ter-
tiary education. This means that failed 
matriculants, who cannot fit into the 
newly revised curriculum, could have 
a secure future. 

“We will offer special tuition this 
year only to those learners who failed 
matric in 2007. After this, learners 
can study until 2011 but this would be 

without the assistance of DoE. This 
they can do through adult centres or 
FET colleges,” says Vinjevold.

The funds will be distributed to 
provinces and the amounts will be 
based on the number of learners 
enrolled in the province. District 
offices will coordinate enrolment. On 
registration, learners will be issued 
study materials and timetables for 
tuition and dates for examinations in 
May this year, says Vinjevold.

Qualified personnel have been 
recruited to deliver tuition. These 
include retired teachers and lecturers, 
says Vinjevold. Tuition classes will be 
held in the mornings, afternoons and 
weekends at designated community-
based halls and centres. 

Despite this ambitious initiative by 
DoE, some education experts have 
expressed reservations about its suc-
cess, citing “unrealistic expectations”.

Mary Metcalfe, the former Gauteng 
MEC for education and current head 
of Wits University’s school of educa-
tion, doubts the viability of the pro-
gramme. “It’s good to give young 
people who are willing to try another 
chance. But it would take a very 
unusual student to be successful hav-
ing failed last year.”

This is the fourth consecutive year 
that matric results have plummeted. 
In 2006 the overall pass rate stood at 
66,6%, a drop of 1,7% from the previ-
ous year. This year the results dropped 
to 65,2%, showing a 1,3% decline. The 
overall national endorsement has 
dipped to a lowly 15,1%. This means 
that only 85 000 learners qualify for 
university education.

Hussein Solomon, who lectures in 
the department of political studies at 
the University of Pretoria, says South 
Africa’s education budget exceeds the 
world average of 4,7% of gross domes-
tic product. But the “returns hardly 
justify the massive investment”. 

“In various tests of students over 
the years, measuring their abilities in 
reading, mathematics, science or com-
puter technology, South Africa has 
come last. Indeed, we were outper-

formed by poorer African countries 
such as Ghana, Botswana, Zimbabwe, 
Morocco, Tunisia and Egypt,” says 
Solomon.

Education Minister Naledi Pandor 
concedes that there are shortcomings 
in the school system. But she puts 
the blame on the provinces, which 
have failed to implement the national 
office’s strategy to provide adequate 
support for schools.

“If the strategies were followed 
purely as we set them out, I suspect we 
would have different results,” Pandor 
told the Sunday Times.

Another concern about the results 
is that more learners are taking maths 
and science at standard grade instead 
of the preferred higher grade. For 
instance, there were 87 485 standard 
grade passes in science this year, a 
marked increase from 81 151 last year. 

Although more students have passed science, this has been at 
standard grade.  Photograph: Oupa Nkosi
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T
his year we say goodbye 
to matric as we know it.

The Senior Certificate, 
better known as matric, 
will be replaced by a new 

s c h o o l - leaving qualification for 
full-time candidates. It will be called 
the National Senior Certificate. Part-
timers can still obtain the old certifi-
cate until June 2011.

The new certificate brings sig-
nificant changes. The new grade 12 
examination will be a national affair. 
At present grade 12s are required to 
answer question papers set by the 
provincial departments of educa-
tion, except for nationally set papers 
in 11 subjects that were introduced 
from 2002.

The new examination will no 
longer have the higher and standard 
grades, which were introduced in 
1975. Subjects will be offered at one 
level and, from 2009, entry into uni-
versities will be determined by how 
well a grade 12 performs and not, as 
in the past, by the number of mainly 
higher-grade subjects successfully 
completed.

Because higher grade and stand-
ard grade have fallen away, the 
higher education sector is changing 
its entry requirements. But in future 
learners will be able to leave school 
at the end of grade nine with a gen-
eral education certificate.

The original meaning of “matricu-
late” was to enrol at a university or 
college for further study. But in the 
South African context this changed 
over time to mean the end of school 
examination and qualification.

Desmond Makhanya, 1954
“I completed my matric in 1954 at 
Adams College near Amanzimtoti 
in the then Natal. This was about 
the same time the infamous Bantu 
Education Act was introduced and 
a year after the educational institu-
tion celebrated its centenary.

“I had to do my matric twice and 
this was because the Natal mat-
ric syllabus was different from 
other parts of the country. At that 
stage school-leavers completed the 

exams of the former provincial 
authorities, but in Natal the exam 
was recognised for further study 
only in 1953.”

Pat Schwartz, 1962
“When you grew up privileged and 
white in the 1950s and early 1960s, 
life was full of certainties. The world 
was not only your oyster, you could 
make sure you had access to all the 
pearls. You did, however, have to 
pass matric … and therein, for me, 
lay the rub. I always was totally 
exam-phobic. The Joint Matric 
Board exams written at private 
schools in the 1960s were demand-
ing — distinctions were rare.

“Even before age began to rob me 
of most of my memory cells, I found 
it impossible to absorb information 
and recycle it without the help of 
references, so the moment of truth 
— turning over that exam paper 
— was a chilling experience. To say 
I muddled through matric — in 1962 
— would be putting it kindly.”

John McCann, 1975
“That matric is to be killed off is wel-
come news. Having matriculated in 
1975, the division of the syllabus into 
“higher” and “standard” grade sub-
jects is remembered as a disruptive 
piece of social engineering imposed 
upon teachers and learners.

“The skills I learned that still help 
me to earn a living were transmit-
ted solely by the personal talents of 
teachers and not by the onerous leg-
islation imposed upon them.”

Rob McLeod, 1976
“After several postgraduate degrees 
I now view my matric mostly as an 
academic springboard; just a door-
way to many other things. Later as 
a matric teacher I witnessed a sad 
decline in standards over 12 years 
of teaching — perhaps if I did mat-
ric now I’d be even more bored and 
more scared.”

Matthew Krouse, 1979
“In my old photo album I found a 
newspaper article about my matric 
history exam. Above the article I had 
written: ‘From The Star newspaper, 
November 5 1979. My History exam: 
Number 26 738.’

“The exam had hit the news 
because it was regarded as a break-
through paper for the education 
system at the time. It was the first of 
its kind to include questions about 
current affairs. The article quoted 
my principal, Isaac Kriel of Damelin 
College, saying that children who 
listened to the radio or watched 
television could score points, since 

the questions included sub-
jects such as the Organi-

sation of African Unity, the war 
with South West Africa and China’s 
‘involvement’ in Africa.

“What that meant, in essence, 
was that students were expected to 
regurgitate the apartheid-era propa-
ganda of the time.”

Steve Ramushu, 1980
“For me writing my matric exam was 
tough because of the political situa-
tion. I wrote it in 1980 at Orlando 
High School soon after my school-
ing was disrupted for two consecu-
tive years, 1977 and 1978, due to the 
1976 riots.

“I was determined to pass. We 
all wanted to further our studies 
at tertiary institutions. Matric was 
the ticket. I went to Matseke High 
School and then to Orlando. I some-
times wondered how I managed to 
make it given the political obsta-
cles.”

Thabo Mohlala, 1987
“The year was 1987 when I sat for 
my matric exam at Dithothwaneng 
High School, somewhere in rural 
Northen Transvaal (now) Limpopo. 
Matric was a glittering prize every 
learner wanted to obtain.

“Bapedi would say of someone in 
matric, “o dira marematlou”, mean-
ing one was killing an elephant. 
The pressure was on and, being the 
first-born, it meant I had to set high 
standards by passing.

“Most of us did well, not because 
we were geniuses but because our 
minds were able to memorise big 
chunks of information. Very few 
subjects required one to discuss and 
analyse.”

Primarashni Gower, 1988
“I woke up to a Rick Astley song on 
the SABC’s Good Morning South 
Africa TV show just hours before my 
matric exam in 1988. My hands were 
shaking and my heart was palpitat-
ing. These exams were the spring-
board to escape my socio-economic 
environment. I would not handle 
the shame of failure and suicide did 
cross my mind.

“I struggled with the maths and 
accounting. History was a breeze — 
my rote learning of prepared essays 
landed me an A, while I was disap-
pointed with a B in English. Achiev-
ing a comfortable C aggregate pass 
meant I was relatively smart among 
my Indian peers.”

Edwina van der Burg, 1989
“It was the best of times; it was the 
worst of times: matric 1989 in class 
10A at Cathkin Senior Secondary in 
Heideveld on the Cape Flats. Nel-
son Mandela was still in jail and the 
struggle against apartheid was rag-
ing in the townships.

“In standard eight [grade 10 today] 
I’d convinced myself I was going to 
become a medical doctor, so I chose 
the ‘academic’ stream of subjects: 
mathematics, biology, physical sci-
ence, geography, English and Afri-
kaans. But by matric, I had changed 
my mind, in no small part due to the 
fact that I’d discovered I really hated 
maths, but also because of a teacher 

named Anthony Roberts.
“Roberts taught me higher grade 

English, a passion for writing and 
planted the seed that led to me stud-
ying journalism. 

“The actual exams are a blur, 
though I do remember the recurring 
nightmare: being late for the exam 
and rushing into the classroom to 
discover you’re naked.”

Jocelyn Newmarch, 1997
“I matriculated in 1997. There was a 
tremendous feeling of optimism, a 
sense that we were building a new 
society. I was lucky to have attended 
a multiracial high school — Cape 
Town High School — where white, 
coloured and black pupils mixed 
easily.

“The end-of-year matric exams 
were a source of great anxiety. How-
ever, continuous evaluation had 
been introduced, so the exams did 
not carry nearly as much weight as 
they had previously. I still remember 
the relief I felt upon receiving con-
firmation from my university that 
I’d been offered a place, even before 
I had actually written matric.”

Adriaan Basson, 1999
“Matric was in 1999. It meant a driv-
er’s licence and the freedom to go 
clubbing with an over-18 ID up the 
bouncer’s nose. And then the dance: 
the first and the last time some of 
us would wear a tie. The year was 
also the time of South Africa’s sec-
ond democratic elections. Some, 
especially those in the history class, 
bothered to vote.

“Then came the exam. The big-
gest challenge in life, some teachers 
made us believe. After late nights of 
caffeine, it was all over. A few weeks 
later matric was gone, with the old 
millennium and those ugly grey 
trousers. As if it never happened.”

Monako Dibetle, 2000
“By end of first term I had decided 
not to bother practising mathemat-
ics anymore. I was pathetic. The year 
was 2000. We had realised a year 
earlier that choosing the natural sci-
ences stream was a terrible and irre-
versible mistake. I badly needed to 
pass, but maths stood in my way.

“Looking back I am proud of 
Madiba Comprehensive School’s 
class of 2000. Though a township 
school — in this case in Kagiso on 
the West Rand — is generally basic, 
some used it to the fullest.”

Warren Foster, 2002
“I shrugged off maths, science, com-
puter science and biology because 
I’d known journalism was my only 
area of interest. But in matric — in 
2002 — the relevance of these sub-
jects dawned on me. I still had to 
apply for some sort of tertiary edu-
cation and I needed to secure a 
certain tally of points. There was a 
secret to surviving the finals — do 
past papers. ” 

Thirteen people 
share their stories 
with Cornia 
Pretorius as South 
Africa closes the 
door on its grade 12 
exam

News

Exam history
● The first recorded formal school-
leaving examinations in South 
Africa were conducted in 1858 in 
the former Cape Colony and by 
the University of the Cape of Good 
Hope from its inception in 1873.
● The Joint Matriculation Board 
(JMB) of the universities of South 
Africa conducted exams from 1918 
to 1991 for school-leaving as well 
as for degree-admission purposes.
● The JMB’s quality assurance of 
the examination later moved to 
the South African Certification 
Council and more recently to 
Umalusi.
● Following apartheid, separate 
senior certificates were allotted 
for Africans, Indians and Coloureds 
between 1962 and 1970.
● Of the former homelands, 
Transkei was the only one that had 
its own “matric”, leading to the 
Transkei Senior Certificate.
● Following democracy, the first 
non-racial examinations were 
written in South Africa in 1996.

Source: The Joint Matricula-
tion Board Seventy Five Years: 
Achievement in Perspective by MH 
Trumpelmann, published in 1991 
by Nasou
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Unions, put development first

D
o trade unions live up to 
their members’ expecta-
tions and are they in tune 
with members’ needs? 

The questions about salaries and 
working conditions that the Teacher 
receives from educators suggest that 
unions are not fulfilling their mem-
bers’ needs. Many, it seems, are not 
getting much joy from their unions.

the Teacher sampled the views of 
teachers who belong to different trade 
unions across the nine provinces to 
determine what they expect and what 
they get in return for their member-
ship fees. The majority were mem-
bers of the South African Democratic 
Teachers’ Union, with a few belonging 
to the National Professional Teachers’ 
Organisation of South Africa and the 
Suid-Afrikaanse Onderwysersunie.

The respondents were unani-
mous in their belief in the need for 
trade unions, but there was also 
a message that teachers’ profes-
sional development — not politics 
— should come first. Weak com-
munication from unions about the 
implications of changes in teachers’ 

working conditions and salaries was 
another problem.

What came through quite strongly 
was that trade unions are the voice 
and instrument through which 
teachers can address a range of 
labour-related concerns. Respond-
ents said trade unions also negotiate 
salary increases on their behalf as 
well as safeguard their rights. 

Another point that received wide-
spread mention was that trade 
unions, such as Sadtu, which has a 
struggle background, tend to act polit-
ically and at the expense of shop-floor 
issues. Teachers cited last year’s strike 
by civil servants and said it took some 
time to resolve because it was politi-
cally handled, leading to a hardening 
of attitudes on both sides. In the end 
it cost the ordinary members, who 
suffered financial losses. 

Respondents also felt that unions 
should move beyond labour issues 
and intensify programmes to 
empower their members. 

One respondent — a principal — said 
leadership and management issues 
do not appear to receive priority from 
his union. “They seem to be content 
to deal with issues that concern only 
post-level one and head of department 
teachers,” he said, adding that unions 
should also educate members about 

their responsibilities.  “For instance, 
some teachers are not punctual or 
come to school under the influence 
of liquor. When you take the steps 
[against these teachers] you are seen 
to be acting against your own,” he said.

O
ther views expressed 
by the respondents 
follow. Most did not 
want  their  names 
mentioned for fear of 

intimidation.
l “Yes, I do believe we need trade 

unions to represent us and safeguard 
our interests ... but sometime they get 
carried away and use us as political 
pawns. I think they should draw a dis-
tinction between shop-floor and politi-
cal issues.”
l “I definitely support the view 

that teachers should be unionised, 
but I feel they should go beyond just 
representing and negotiating for 
high salaries. They also need to take 
initiative to empower and offer pro-
fessional development to members. ”
l “I am all for teacher unions. Actu-

ally I joined Sadtu at its inception. But 
I also feel they need to be strategic. 
For instance, the recent prolonged 
strike could have been handled bet-
ter. In the end we became losers as 
our salaries were docked.” 

On radio and TV, in all 11 offi cial languages, we are always fi nding new and original ways to make learning more fun. Our award 

winning programming covers everything from life skills to school subjects for every grade. So whether you are studying for 

exams or simply want to enrich your life or tease your brain, tune in to SABC Education.

LEARNING BROUGHT
TO LIFE
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Some teachers said last year’s strike by civil servants took some time to 
resolve because it was politically handled. Photograph: Oupa Nkosi
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Thabo Mohlala

S
eventy of South Afri-
ca’s top teachers gath-
ered at the Presiden-
tial Guesthouse at the 
end of last year for the 

annual National Teachers’ Awards.
Addressing a packed dining 

hall, Education Minister Naledi 
Pandor said the awards afford the 
national department of education 
an “opportunity to recognise and 
celebrate excellence in teaching”. 
And it is this excellence that must 
be recognised for good teachers to 
play a significant role in “raising 
standards across the system and in 
communities”, Pandor said. 

“So, on this occasion, this awards 
evening, we celebrate you, we call 

out your names and we draw atten-
tion to you,” she said.

The winners and runners-up in 
the eight categories were:  

Excellence in Primary School 
Teaching 
Lorraine Mabitsela, Braam Fischer 
Primary School, Gauteng,
Freda Poo, Emfundweni Primary 
School, Mpumalanga,
Johan van Niekerk, Eben Donges 
Primere Skool, Free State.

Excellence in Secondary School 
Teaching
Lindiwe Madonsela, Dikana High 
School, KwaZulu-Natal,
Emma Kruger, Hoerskool Kempton 
Park, Gauteng,
Motsienyane Lethena, Lekhulong 

Secondary School, Free State.
Excellence in Primary School 
Leadership
Fannie Sebolela, Khensani Primary 
School, Gauteng,
Thabi l e  Ngcobo ,  Mz igwenya  
Intermediate Primary School, 
KwaZulu-Natal,
Vangeli Ntsetso, Ihobe Intermediate 
School, Free State,
Miriam Khoza, Sifundzekhaya Pri-
mary School, Mpumalanga.

Excellence in Secondary School 
Leadership
Staphanus Cloete, Harmony High 
School, Free State,
T shwenyego  Mokhukhwane , 
Michael Modisakeng Secondary 
School, North West,
Mzoliswa Mavovana, Hector Peter-

son FET School, Western Cape,
Sarel Tsepetsi, Tshepo-Themba Sec-
ondary School, Gauteng.

Excellence in Early Childhood 
Development
Samukelisiwe Msiza, Reagile Pri-
mary School, Gauteng,
Cecile Terblans, Lakeview, Free 
State,
Ansuyah Mahes, Woodlands Pri-
mary School, KwaZulu-Natal.

Excellence in Inclusive Education 
and Special Needs Teaching
Godfrey Xilthabana, North West 
Secondary for the Deaf, North West,
Helen Madira and Ntovhedzeni 
Mampohodo,Thusanang Special 
School, Limpopo,
Thabi l e  S ikhakhane ,  Ph i l i l e 

Mkhize, Lindiwe Maseko and Gugu 
Masondo, Nokhukhanya Primary 
School in KwaZulu-Natal.

Exellence in Adult Basic Educa-
tion and Training
Lilian van Louw, Piketberg Com-
munity Learning Centre, Western 
Cape,
Sylvia Mngomezulu, Do It ABET 
Centre, KwaZulu-Natal,
Matome Mongalo, Alexandra ABET 
Centre, Gauteng.

Lifetime Achievement Award
Roy Naicker, Nohlevu Secondary 
School, KwaZulu-Natal,
Maude Oberholzer, High School for 
Girls Potchefstroom, North West,
Loxilile Njotini, Kwebulana Junior 
Secondary School, Eastern Cape.

Monako Dibetle 
talks to Lorraine 
Mabitsela about her 
passion for teaching

Braam Fischer Primary School 
is one of a kind in Braam-
fischerville, a reconstruction 

and development programme settle-
ment on Gauteng’s West Rand. 

The settlement is character-
ised by row upon row of tiny two- 
bedroom houses and many chil-
dren living here quit their education 
before reaching high school. Some 
are Aids orphans and others are 
HIV-positive.

Amid this gloom, Lorraine Mabit-
sela is keenly aware of her responsi-
bility as a teacher who has to bring 
light and cheerfulness to those who 
come to her classroom every day. 

Mabitsela’s passion for teaching 
and her love of children allows her 
to work with a sense of kindness and 
enthusiasm. She comes from a poor 
background herself and started her 
teaching career nine years ago as a 
foundation-phase facilitator. Today 
she teaches technology, arts and cul-
ture, as well as natural science.

Mabitsela initiated various arts and 
culture projects, she started a debate 
team and her drama group won an 
award recently.

Speaking about her approach 
to teaching, Mabitsela says: “I try 
to  accommodate each child with 
what [the knowledge and experi-
ence] they bring into the classroom. 
So what they know already from 
outside can be used with what is 
learned in class.” 

Her drive has seen her register for 
a master’s degree in computer-based 
technology. “I want to give more to the 
kids and the Braamfischerville com-
munity as a whole,” she says.

Mabitsela works with a group of  
her learners and other interested 
members of the community to estab-
lish a vegetable garden for the school. 

And she has a message to other 
teachers: “Please focus on the child 
and try by all means to remind your-
self why you are a teacher. You are a 
teacher because of the child.”

Roy Naicker’s 
experiences read 
like a Yizo Yizo script, 
writes Primarashni 
Gower

‘Get out of here. You are 
not one of us. You do not 
understand our culture,” 

said the angry man while pointing his 
firearm at Roy Naicker, who was sit-
ting in his car. The gunman pulled the 
trigger, the gun clicked, but no bullet 
emerged. Naicker escaped harm. 

This was his welcome as the new 
principal of Nonhlevu Secondary 
School in Groutville on the north 
coast of KwaZulu-Natal in January 
1999 — the only brown face in a sea 
of black faces. 

He did not think about leaving the 
school. “Maybe I was a bit stupid 
at the time. I didn’t consider that I 
could have died,” he says laughing. 

A few days later about 1 000 learn-
ers at this dilapidated school went 
wild: they ran after two learners 
involved in a knife fight. Naick-
er’s staff watched in amusement, 
waiting to see what he would do. “I 
called the boys in. They stopped and 
I took the knife away,” he says. The 
staff were shocked. 

As one of the most troublesome 
schools in the province, teaching and 
learning had stopped at Nonhlevu Sec-
ondary and teachers would leave by 
10.30am. Naicker soon learned that by 
night many of his learners were crimi-
nals, who would hide in uniform in the 
school by day. The average age of the 
school “boys” was 30 and lunchtime 
entailed buying quarts of beer. Learn-
ers carried weapons and the teachers 
were using these “boys” to drive Nai-
cker out. Until his arrival, life at the 
school was a party for both teachers 
and learners and Naicker was clearly 
going to be a party pooper. 

“Squatters had stolen everything 
from the school. There was no fence. 
There were no resources. This was a 
school that was a couple of degrees 
below ground zero,” says Naicker.

Eight years later he has won a Life-
time Achievement Award from the 
department of education for turn-
ing the school around academically 
and for giving this impoverished 
rural community hope through the 
achievements of their children.

The matric pass rate at Naicker’s 
school has grown from 4% in 1999 to 
35% in 2002, topping 83% in 2006. 

“We begged and borrowed resources. 
We went to people and asked for 
resources, then publicised their contri-
butions,” Naicker explains. 

Thabo Mohlala 
speaks to Godfrey 
Xitlhabana about 
special needs

It takes a special kind of person to 
dedicate his time to people often 
shunned by society because they 

are different. Godfrey Xitlhabana is 
such a person — a pillar of strength 
to learners with hearing disabilities.

Unfamiliar with the challenges he 

would face, Xitlhabana went out of 
his way to understand and embrace 
his students’ particular circum-
stances. “When I started teaching, 
it was very frustrating. I did not 
understand their world and I never 
thought I would communicate well 
with them,” says Xitlhabana.

His daunting task was made 
slightly easier by the fact that both 
his parents teach at special-needs 
schools. “My father is a principal 
at a school for the deaf, while my 
mother teaches at a school for the 

blind. This not only exposed me to 
the world of the disabled, but also 
indirectly influenced me to want to 
work with them,” he says.

“The one thing I noticed about my 
learners is that they are free to speak 
their minds,” he says.

Xitlhabana teaches mathematical lit-
eracy from grades eight to 11 and natu-
ral science to grades eight and nine. 

He is also a sign language inter-
preter, sports coordinator and bus 
driver at the school, which means he 
is always in touch with what is hap-

pening in his learners’ lives.
He quickly realised one of his chal-

lenges would be to tackle prejudices, 
because most people still regard deaf 
people as “abnormal”. This takes a 
toll on the fragile self-esteem of many 
of his learners. He also noticed that 
parents with disabled children bat-
tled to cope, which is why he encour-
ages them to learn sign language. 

He subscribes to the philosophy 
that every learner has a natural poten-
tial and that it is teachers’ responsibil-
ity to help fulfil this potential. 

Celebrating excellence

Not biting 
the bullet

These days Nonhlevu Secondary 
School is a far cry from what it looked 
like in 1999. The beautiful grounds 
resemble that of a private school.

Alexander Forbes sponsored a com-
puter laboratory, Sappi built a beauti-
ful playground and Standard Bank 
provided furniture. 

Matric classes started earlier 
than the rest of the school, with 
extra study sessions over weekends 
and holidays. Afternoon classes 
were held and Naicker approached 
church organisation Crossroads 
International to sponsor sand-
wiches. “My children walk long dis-
tances after school,” he says.

Naicker also started a process dur-
ing which heads of departments had 
individual consultations with errant 

teachers — who knew they were 
being watched. 

Clearly, things have changed. These 
days “his children” are talking about 
becoming chemical engineers and 
airline pilots. “In the past my children 
would tell me they want to become 
security guards, work for undertakers 
or become nurses,” Naicker says.  

The mindset turnabout delights 
him. “Teaching is preparation for 
life. You are not teaching a subject 
— you are helping the child make a 
life for himself and to take his right-
ful place in society.”

If he can raise the dignity of the com-
munity through their children, then 
Naicker says his job will be done. “I 
want to create people who can go out 
there and stand up for themselves.”

A pillar of strength

All about 
the child

Determined to make a difference: Roy Naicker. Photo: Andrzej Sawa
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Cornia Pretorius 
speaks to Piet Cloete, 
whose entire family is 
involved in teaching

A
s a child, Piet Cloete 
witnessed how being 
a  t eacher  b rought 
delight and job satisfac-
tion to his mother. She 

set an inspiring example and it led 
Cloete — and his three siblings — to 
became teachers too.

After 30 years in the profession, 
Cloete’s dedication has rubbed 
off on his own offspring. “My two 
daughters and my wife are teach-
ers,” he says.

Cloete is the principal of Harmony 
High School in the mining town of 
Virginia, Free State. The institution, 
which has 860 learners and 33 teach-
ers, is fully integrated racially and 
teenagers and educators reflect the 
full spectrum of our rainbow nation.

“We deliberately started to integrate 
from 1993 and by 1998 we appointed 
the first black teacher. We set the tone 
for other schools,” says Cloete. 

This principal believes in a mana-
gement style that is “not stern, but 
consistent”. He says it is vital, espe-
cially when you have to guide a deli-
cate process such as racial integra-
tion in a mining community. He tries 
to involve educators in the school’s 

decision-making process as much as 
possible and continuously motivates 
them in their battle to keep abreast 
of changes in the education system.

“I keep staff informed about other 
staffers’ professional and personal 
achievements,” says Cloete. The team-
work at the school appears to be pay-
ing off — it has boasted an average pass 
rate of 98,5% for the past 15 years, eight 
of which produced a 100% pass rate.

Recognising the school’s success, 
the Free State department of educa-
tion roped Cloete in a few years ago to 
become one of 13 principals who serve 
as mentors to schools in the province 
with matric pass rates below 30%. 
Cloete focused on three schools, visit-
ing each of them every three days, to 
support managers and monitor the 

implementation of changes. “After nine 
months there was already a dramatic 
improvement — at least 30%, but up to 
60% in their pass rates,” he says.

But Cloete’s concern lies not only 
with the academic well-being of the 
school community. He has been 
spurred into action, for example, by 
the toll HIV/Aids is taking on the 
mining town. The school has a junior 
Rotary club called Interact through 
which learners can raise funds for Aids 
orphans and they also visit these chil-
dren in hospitals and places of care.

Furthermore the school is a 
founder member of two youth 
organisations in the Free State which 
support youth faced with tough 
life choices, in particular those left 
orphaned by Aids.

Monako Dibetle 
meets a teacher 
striving for excellence

Lillian van Louw was a main-
stream schoolteacher for more 
than 20 years, but for the past 

few years she has committed herself to 
helping a community of farm workers 
through adult-based education.  

Driven by love for her community 
and a natural ability to teach, Van 
Louw established the Piketberg Com-
munity Learning Centre, an adult 
basic education and training centre in 
Piketberg, Western Cape. Piketberg is 
known as the valley of fruit, wheat and 
wine and lies north of Cape Town.

As Van Louw says, she is the centre 
manager, marketing manager, finan-

cial manager, curriculum manager 
and skills coordinator of Piketberg 
Community Learning Centre. 

Her learners speak Afrikaans and 
Xhosa predominantly and most are 
“totally illiterate”. The majority of the 
residents are poor farm workers, some 
of whom have not had the opportunity 
of going to school before.

But, through the centre Van Louw 
has managed to reach out to this com-
munity in more ways than classroom 
teaching. Her teaching programmes 
offer a variety of life skills, which help 
her learners to cope with challenges 
arising outside the classroom.

“We try to raise funds but we are not 
always successful. But no matter what 
happens, if I have to beg to help my 
community, I will beg because I was 
born to do what I am doing,” she says. 

Primarashni Gower 
speaks to a highly 
motivated teacher

As a young child living in a 
shack, Lindiwe  Madonsela 
was underestimated and 

ignored by her teachers at school. Her 
classmates from the Umlazi and Kwa-
Mashu areas were the centre of their 
teachers’ attention, while Madon-
esela, who belonged to a lower class, 
received no motivation to do well. 

She remembers being subjected to a 
science test twice because her teacher 
did not believe that a shack-dweller 
could score 98%. 

Recognising the fragility of a child’s 
mind, she decided to become a teacher 

and vowed never to treat her learners 
the way she had been treated.

Madonsela, who teaches accounting, 
is now the head of commerce at Dikana 
High School in the Mahlabathini area 
in northern KwaZulu-Natal. She has 
won an award for Excellence in Sec-
ondary School Teaching from the 
department of education. Madonsela 
has consistently produced a 100% 
pass rate in accounting, with many 
distinctions, and “lives and breathes” 
her work. A few weeks before matric 
exams, she sleeps at school with her 
matric learners so that she can keep an 
eye on their revision and preparation. 

Madonsela’s concern is that some 
teachers are not as dedicated as 
they should be towards learners 
from rural areas. 

Samukelisiwe 
Msiza is making a 
difference, writes 
Thabo Mohlala

Samukelisiwe Msiza was not 
really keen on teaching, but 
her career options were limi-

ted when she finished school in the 
Eighties. If she did not pursue this 
option, she could become a police-
woman, a nurse or a social worker, 
which were more or less the only pro-
fessions open to blacks at the time. 

“I probably chose teaching because 
of my father’s influence. He was com-
mitted to his work and commanded 
respect from his colleagues and learn-
ers,” she says. Trained as a primary 
school teacher, Msiza began teaching 
at a high school in KwaZulu-Natal in 
1985. The opportunity to apply her 
training came a few years later when 
she moved to Gauteng.

In Tembisa, where she teaches 
numeracy, literacy and life skills 
to grade threes, she was faced with 
some familiar South African reali-
ties: vast disparities and immense 
socio-economic needs. 

She says that, despite the school’s 
meagre resources, it reaches out to 
their neediest learners. “We solicit 
donations from private corporate 
companies to help sponsor meals and 
other needs like uniforms.”

Cornia Pretorius 
speaks to Fannie 
Sebolela, an 
inspirational principal

Fannie Sebolela describes him-
self as a principal who manages 
by “wandering around”. Some-

times he is in his office, trying to lure 
another donor to the school’s beauti-
fully groomed grounds; at other times 
he is teaching Afrikaans to his grade 
six classes. He can be found on the 
school grounds, tending to the food 
garden. Occasionally, he even visits 
one of his learners at home.

Sixty percent of the nearly 800 learn-
ers at Khensani Primary School live 
in matchbox-sized shacks with their 
ageing grannies. These elderly women 
were forced to step into the void left by 
parents who have died. Most of them 
are unemployed, poor and unable to 
afford the annual school fees of R160 
a child.

Understanding where his learn-
ers come from has enabled Sebolela 
to take steps to relieve the children’s 
hunger and gently lift their frag-
ile spirits. “We work with Medunsa 
[the Medical University of Southern 
Africa, now known as the University 
of Limpopo]. Honours and master’s 
students in psychology come to the 
school to run programmes for the 
children,” says Sebolela.

Champion 
of the poor

Feeding the 
spiritInspired to teach

Leading the way: Piet Cloete. Photograph: Andrzej Sawa

Where there’s a will ...

Dedication is the key
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A sustainable environment

I
s your school up for a new chal-
lenge this year? How about 
“going green”? More schools 
are becoming environmentally 
aware and are nurturing a new 

generation who are tuned to the fragil-
ity of the planet.

Now in its fifth year the Wildlife and 
Environment Society of South Africa 
(Wessa) and World Wildlife Fund’s 
(WWF) Eco-Schools programme has 
become a valuable curriculum frame-
work for schools to work towards sus-
tainable development goals. 

Since the Eco-Schools programme 
was launched in South Africa in 2003, 
with generous funding from Nampak, 
the number of schools that have reg-
istered has increased from 56 in 2003 
to 882 last year. Of these schools more 
than half have been working with the 
programme for two or more years. One 
of the core aims is to ensure that efforts 

for better environmental learning and 
action are sustained and become part 
of how schools are managed. 

Many of these schools — about 350 
of them — were recipients of Eco-
Schools awards for their efforts last 
year. Another 16 schools were awarded 
their International Eco-Schools flag 
at a ceremony held in Umgeni Val-
ley, head office of Eco-Schools South 
Africa, in the KwaZulu-Natal Mid-
lands. These schools have all been 
part of the programme since its pilot 
year in 2003 and have demonstrated 
outstanding commitment to environ-
mental issues at their schools and in 

their communities over five years.
What is particularly noteworthy is 

the range of schools that have earned 
this award, from under-resourced 
rural schools such as Sisizakehle Pri-
mary near Newcastle in KwaZulu-
Natal to Levana Primary in Mitchell’s 
Plain in the Western Cape to one of 
the most expensive schools in South 
Africa, Michaelhouse, also in Kwa-
Zulu-Natal. This clearly demonstrates 
one of the virtues of the programme: 
its flexibility to encourage environ-
mental action and responsibility at 
various levels.  

When schools register with the pro-

gramme they commit to improving 
environmental learning and action 
through the curriculum. Relevant 
themes are chosen by the learners and 
teachers, lesson plans are developed 
and school improvement plans and 
records of their progress are collected 
in a portfolio.  

This year international flag winner 
St Nicholas focused on issues of cli-
mate change. While comprehensive 
learning took place in the classroom, 
out of it, the learners took action. All 
their light bulbs were retro-fitted with 
CFLs and they reduced their water use 
through surveys they conducted and 
ensured all leaking taps were fixed, 
baths in the hostels were replaced 
with showers and water tanks were 
installed to collect rain water. These 
were just a few of the projects they 
undertook for 2007.

Likewise, Levana Primary in Mitch-
ell’s Plain in the Cape has, among 
many projects, worked extensively on 
improving the school grounds over 
its five years of involvement, making 
them more water-wise through plant-
ing indigenous fynbos and in so doing 
increasing the local biodiversity. The 
school grounds at Levana are con-
stantly improving and being used as a 
learning tool for creative and fun les-
sons, whether that be conducting mini 
surveys about plant identification, the 
importance of indigenous vegetation 

over alien vegetation, water issues 
in the garden and the importance of 
local ecology and biodiversity conser-
vation. Last year learners developed 
an indigenous medicinal garden and 
learned about the uses of various 
medicinal plants.

Although schools are encouraged to 
look at local issues, they are not dis-
couraged from looking further afield. 
Because it is an international pro-
gramme the schools are able to link up 
with Eco-Schools in other countries to 
learn about issues that might be com-
mon or different and also to see that 
we are all just part of one big ecosys-
tem. There are 40 countries participat-
ing worldwide, including China, Kaza-
khstan, Latvia and Brazil, and more 
than 21 000 participating schools.

Through the enthusiasm and com-
mitment that shines from all Eco-
Schools, there is no doubt that they will 
continue to spread and inspire other 
schools to join one of the most impor-
tant quests of our time, the march to 
save ourselves and our planet!

For more information go to www.
wessa.co.za  or contact the National 
Eco-Schools coordination team, Caro-
line Conway-Physick and Bridget 
Ringdahl on 033 3303931, fax 086 
501 3974 or email ecoschools@wessa.
co.za, bridget@wessa.co.za or write to 
PO Box 394, Howick, 3290. 

A growing number 
of schools are 
committing to save 
the planet, writes 
Bridget Ringdahl

Schools have realised that developing wetlands is key to 
environmental sustainability. Photograph: Lisa Skinner
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C
arole Podetti-Ngono 
represents a rapidly 
growing brand and is 
a symbol of passionate 
and selfless teaching.

Against the backdrop of the 
euphoria of South Africa’s new 
democracy, French-born Podetti-
Ngono had the foresight to come 
up with a project to teach primary 
school learners about their coun-
try’s constitutional values. 

Linked to this was the idea of 
developing learners’ sense of con-
fidence and self-esteem — a huge 
need because most of them came 
from troubled backgrounds. 

The national department of 
education formally endorsed the 
programme and in 2000 Podetti-
Ngono officially launched her pet 
project,  christened Valued Citizens 
Initiative (VCI). 

It was piloted at Ikaneng and Zola 
Primary Schools in Gauteng with 
146 learners. She then extended 
the initiative to 1 020 schools in 
Limpopo and Free State, involving 

340 000 learners. In time this would 
be extended to other provinces. 

Teachers hail the programme, 
saying it  has helped improve  
discipline levels among learners 
and enhanced communication 
between teachers and the learners. 
Recently VCI launched an art book 
that comprises 30 art works and 
poetry. Titled Leadership Fables 
— From Leaders to Youth, the book 
was compiled by grade five and 
nine pupils.

The initiative saw Podetti-Ngono 
nominated in the education category 
for the Shoprite/SABC2 Women of 
the Year awards earlier this year.

Where did you grow up?
In France, about 70km from Paris 
in a countryside (but this area has 
since been developed) called Limay 
in Yvelines province.

Which schools and universities 
did you go to?
Jean-Zay Primary in 1982; Renoir 
High School in Paris in 1988; and 
Paris Ten University in 1990.

Who was your  favour i te 
teacher?
Madame Levrat (I forgot her first 
name), who was my English teacher.

She always inspired and encour-
aged us to do and give our best. She 
was very entertaining as well and 
liked to create positive competition 
among the learners.

How did she influence you?
She made me enjoy and appreciate 
languages. She also gave me confi-
dence to believe in myself. She made 
me feel free to speak my mind, say-
ing that it is only by making mis-
takes that you can learn. 

Do you still have contact?
Yes, we do talk but only telephoni-
cally. I seldom have time to visit her 
when I am home.

Your favourite subjects?
Languages — English and Span-
ish — and history, geography and 
economics. With the languages, I 
learned to communicate better and 
interact with people as I travel the 
world. History and geography made 
me understand the dynamics of 

international relations, how people 
interact through their history. With 
economics, I learned which coun-
tries produce what and how they 
trade with one another.

What are the qualities of a 
good teacher?
One who puts himself or herself 
at the level of his or her audience 
— learners. He or she must be able 
to communicate proactively and 
openly. She or he must embody 
democracy within the classroom 
situation. A good teacher must have 
respect for the learners and must 
also focus on the positive elements 
or attitudes. Trust your learners like 
you would your own children.

What are the things a teacher 
should never do or say?
Never label your learners by saying 
“so and so is slow or stupid”. Learn-
ers have different ways of learning 
— your task  is to explore methods 
that would work for him or her. 

Your message to teachers?
Believe in yourself so that you are  able 
to believe in others. I have trust in your 
competency. You must know you are 
the engine of change. Persevere and 
have passion to overcome challenge.

Teachers

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

Nono Lehlokwa

After 17 years of teaching older 
children I realised I actu-
ally had a strong passion 

for working with small children. I 
decided to resign from teaching to 
pursue my dream of specialising in 
the little ones’ education and care. I 
obtained a diploma in pre-primary 
education and found a position as a 
grade R practitioner. 

In 2004 the department of educa-
tion took over grade R classes — and 
our remuneration — from school 
governing bodies, which had paid 
us from school coffers. The depart-
ment also had to deal with two key 
responsibilities: upgrading the quali-
fications of grade R practitioners 
and incorporating grade R into the 
mainstream school system. 

And so I will remember 2004 as 
the year when things went from bad 
to worse for me as a pre-school prac-
titioner. Most of us did not get paid 
on time or, worse, our salaries fluc-
tuated. Some months our salaries 
would be inexplicably increased and 
the next month it would be abruptly 
reduced. It affected not only our 
finances, but our families’ lives.

I remember how, for three consec-
utive months, we were paid R3 000, 
but the following months we were 
paid R1 000 less. We received no 
explanation for this discrepancy. 

One day I went to the principal’s 
office to inquire about it but she, 
too, was perplexed. I phoned friends 
at schools elsewhere and found that 
they were in the same boat. 

Some of us had already made finan-
cial commitments based on the initial 
amount, so getting paid less, without 
prior warning, turned our lives upside 
down. It was a devastating time for 
me. The passion and enthusiasm with 
which I had when I embraced the pro-
fession took a knock, and gloom and 
despondency prevailed. 

On the home front things did not 
look good. I had to explain to my 
husband what had happened and, 
without written proof, it was very 
difficult to convince him. This trou-
bled me a lot, because it created the 
impression that I was being reckless 
with money. 

I had been inspired to focus on pre-
schoolers and I was keen to help them 
at this delicate stage of their lives. I 
believe grade R is crucial for the gen-
eral improvement of education and, 
if teachers at this level are not taken 
care of, our system is doomed. 

We should be made to feel moti-
vated and taken care of as we lay a 
proper educational foundation for  
these children before they start for-
mal schooling. 

Despite all this, I still love work-
ing with my little angels. I just hope 
things will improve for pre-school 
practitioners so that we can con-
tinue to do what we love most.

Nono Lehlokwa teaches at Senyamo 
Primary School in Dobsonville, 
Gauteng

Self-belief: Carole Podetti-Ngono. Photograph: Tracy Lee Stark

Pre-salaries 
for pre-school?

Carole Podetti-Ngono
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I
lluminating, would perhaps 
be the best way to describe 
the Sci-Bono Discovery Cen-
tre, housed in Newtown’s old 
Turbine Hall. 

Downstairs in the huge steel Victo-
rian edifice, surrounded by interactive 
displays on the production of electric-
ity, is the generator that once pro-
vided Johannesburg with its power. 

Nearby is a “construction site”, 
looking not unlike a large, brightly 
coloured jungle gym. Sponsored by 
Murray & Roberts, the installation is 
designed to encourage young minds 
to solve simple spatial difficulties. 
Nearby, a device illustrates gear 
ratios; and there is a model crane 
with operating pulleys. 

Skills-testing, co-ordination, com-
munication and problem-solving 
play a large part in the 250 or so 
interactive puzzles and games set 
out in Sci-Bono to tease the curios-
ity and imagination and to demon-
strate scientific truths. There is a 
simple circuit-breaker to show how 

a light switches on. Test your skills 
on a seemingly easy wooden puzzle. 
Play with acoustics using computer-
generated sound to simulate various 
musical instruments. 

Girls giggle as they place the pers-
pex layers of separate colours that 
make up a picture, showing how a 
colour television screen works.  

On the ground floor a new BMW 
car is on display, showing the layout 
of the engine and a cross-section of 
the car door with its intricate elec-
tronic circuitry. Suspended upstairs 
is a real Cheetah fighter plane once 
used by the air force and a model of 
the Wright brothers’ plane. 

The visitor is constantly amazed 
by the diversity of science. Sci-Bono 
has attractions for old and young 
and, importantly, a huge propensity 
for turning science into fun.

The centre, the largest of its kind in 
South Africa and the second-biggest 
on the continent, is a uniquely 
crafted “edutainment” destination. It 
aims to support education in mathe-
matics, science and technology and 
to promote career education in these 
critical areas of the economy. 

“It is the only government-spon-
sored institution of its kind in 
Africa,” says Cynthia Malinga, man-
ager of the education sector.  

Sci-Bono (roughly translated as 

“good learning”) was the idea of 
Ignatius Jacobs, then MEC for edu-
cation in Gauteng, in the mid-1990s. 
The plan took shape and, finally, in 
2004, the centre was launched in 
the building previously known as 
The Electric Workshop. “We have 
not changed the structure — all we 
did was make it safer for children,” 
says Malinga. “What we see now is 
only phase one. Phase two, under 
construction, will include class-
rooms, labs, an auditorium, a com-
puter centre and a sky lab.” Phase 
three, due for completion by 2010, 
will include an eco-centre, a green-
house, agricultural exhibits and a 
life science centre. 

“We are busy on a project leading 

up to 2010 — on soccer,” she says. 
This will cover every scientific aspect 
of the sport, from the intricacies of the 
actual ball to the playing fields, angles 
and distance. “When we hosted the 
Science Tunnel (a multi-media tour 
of the universe created by Germany’s 
Max Planck Institute) recently, we 
had a Robo Cup, with robots playing 
soccer.” Incidentally, the centre is 
developing a course in robotics.” 

In a lecture room tour guides 
— called science communicators  
— enjoy a demonstration on rocket 
building given by members of the 
Rocketry Association. These young 
people, each with a science qualifi-
cation, assist visitors where neces-
sary or conduct guided tours.  

“We are a Section 21 company 
working closely with the department 
of education, with 95% of our exhibits 
linked to the curriculum.” The cen-
tre was visited by about 53 000 peo-
ple in 2007, and was so busy during 
National Science Week that it  plans 
to hold the event over two weeks in 
2008, says Malinga. 

Exciting plans for 2008 include 
Water Week in March, Aviation 
Week in April and National Sci-
ence Week — or fortnight — in May. 
Other subjects to be highlighted 
include ICT, careers, african origins, 
in partnership with the Wits Origins 
Centre, biodiversity and finance. 

Ongoing projects include a Satur-
day school sponsored by Sasol and 
computer-aided design workshops, 
as well as lessons in acoustics. 

A ham radio shack offers budding 
broadcasters the chance to practise 
their skills on Radio Sci-Bono within 
the centre. Small reading booths 
allow learners to peruse copies of 
Popular Mechanics.

Public schools are charged R5 per 
learner and private schools R10. 

Sci-Bono Discovery Centre, Miriam 
Makeba Street, Newtown, Joburg. 
Tel: 011-639-8400; e-mail: cynthia.
sithole@sci-bono.co.za; Website: www.
sci-bono.co.za 

Sci-Bono Discovery 
Centre’s exhibits 
appeal to all ages, 
writes Margaret  
de Paravicini 

Day Out

The Open Learning Group would like to “I would like “OLG has successfully equipped me with
to thank OLGtake the opportunity to wish all its the knowledge and skills that my
for thestudents good luck for the October / m a n a g e r i a l p o s i t i o n d e m a n d s .
professionalis

November examinations. OLG is proud to Throughout my two-year course, OLGm that they
announce that through perseverance and ensured that the lecturers were of thehave shown
determination the students who sat for me during my highest quality, offering continued
the June examinations achieved a studies. I support throughout the course.

recentlyremarkable pass rate of 78.3%. May you I encourage
completed aenjoy the same success in all of your those whoNPDE diploma

future endeavours. Praise must also go to want to studywith OLG and
our team of facilitators, lecturers and I am proud to further to
support staff that have helped our say that it register

was exciting.students realise their dreams! without delay.
Even though I

Just like me,was a part-Testimonials from satisfied OLG and they too willtime student, OLG ensured that I was
North-West University students:

well and truly prepared, providing me reap the
w i t h a l l o f m y fruits.” –
learning material, Mrs CP Banda
arranging contact
sessions before each
e x a m w i t h t h e
assistance of very
helpful facilitators.” –
Mr T Lavengwa

OLG Students Sh ineOLG Students Sh ine

“Success is when reality exceeds expectations.”
Author: John D. Gerhart

Mrs CP Banda, a proud graduate.

Mr T Lavengwa receives his
well-earned qualification.

An installation at the Sci-Bono Discovery Centre. Photo: Tracy Lee Stark
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B
y the time this first edi-
tion of the Teacher is 
out, most readers will be 
battling to get the sylla-
bus under way.

A common problem for teachers is 
how to pace their lessons to ensure that 
the syllabus is covered in the space of a 
year — without rushing through sec-
tions that require reflection for learn-
ers to assimilate knowledge and skills.

If you can plan your progress 
through the syllabus accurately then 
even unexpected delays, such as last 
year’s strike, can be contained and 
your progress controlled. We don’t 
want panicky “accelerated” learning 
in that last term because we all know 
only the brightest and most motivated 
kids can handle the pace.

Planning ahead and keeping track 
of your progress early in the year are 

key, so the focus should be on creating 
a personalised planning and record-
ing sheet. As you would expect from 
this column we are going to use infor-
mation communication technology 
to create the grid — a word processor 
and printer. It might sound fancy, 
but in reality it’s no more than a time-
table grid with each period allocated 
a large editable cell in which you can 
identify your classes and insert your 
planned lesson objectives, content and 
activities. Once the lesson is complete 
you replace your plan with a record 
of what was actually covered. If noth-
ing else this will eliminate that very 
unprofessional question we all ask our 
classes from time to time: “Now where 
were we?”

row for headings and another one for 
extracurricula activities. For example, 
in my school I had seven periods of 45 
minutes, but I included extra rows so 
that I could record information about 
registration, meetings at break and 
sport after school.

Step 4: Resize the first and all the 
odd-numbered columns so that they 
are tiny. Here you will insert the time 
and duration of each period. Rotate 
the text so that it runs vertically. This 
way it will take up even less space. 
Make the font size eight point.

Step 5: In the five even-numbered 
columns insert the days of the week 
— Monday, Tuesday and so on.

Step 6: Resize the vertical height of 
all the cells from the second row down, 
so that your table stretches down and 
the table fills the entire page.

Step 7: Work through the grid and 
insert the grade and learning area or 
subject of each of the periods you teach. 

Step 7: Once you have inserted all 
the teaching periods and other school 
activities, print out one copy of the 
template for each week of the term. If, 
however, you have access to a compu-
ter on a daily basis you can save paper 
and toner by copying this table as 
many times as there are weeks in the 
term and inserting them in the same 
document. Save the document where 
you can easily access it.

The thinking now is that you should 
plan your term’s work by inserting 

Andrew Moore 
offers an easy and 
efficient way for you 
to use technology 
to plan and record 
your lessons

Technology

comments into each of the period cells. 
I initially used the template in a paper 
format and so used a pencil to change 
the planning comments after the les-
son was complete. What I had planned 
was not always what happened and so 
I would change the entry to reflect the 
lesson’s progress. This way the same 
template was both a planning tool and 
a record. Later I started to use the tem-
plate on the computer. It is a lot easier 
to edit the entries.

One issue that does arise is that often 
the cell is too small to insert really 
detailed notes. In the early days I kept 
the template pages in a ring file and 
simply used the back of the preceding 
page to add my special notes. Later 
when I did everything on the compu-
ter I could easily add comments to the 
electronic file.

So okay, it’s back to school, but at least 
this year you can keep a handle on your 
syllabus’s pacing and keep a record of 
what actually transpires in each lesson. 

Tutorials
● Basic Table Creation Tutorial 
http://www.thutong.org.za/
resources/telkom/Website/Lesson9/
B2Lesson3Page1.html 
● Author’s Planning and Recording 
Template http://www.ajmoore.
co.za/planningTemplate.doc 

Step by step: the online tutorial is easy to follow. Photo: Tracy Lee Stark

If you have not used MS Word 
before and need to know how to cre-
ate a table, use the basic online tutorial 
available on Thutong (www.thutong.
org.za), the department of education’s 
portal. Use the link in the tutorial 
resources box alongside to access it. 
If you would prefer to adapt the tem-
plate, download this first and edit the 
document to reflect your school’s set 
up. Again access the template from the 
box alongside.

Step 1: Call up a blank document 
in MS Word.

Step 2: Make the margins as small 
as possible, for example, 0,8cm.

Step 3: Create a table that has 10 col-
umns and as many rows as you have 
periods at your school. Add an extra 
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Roshila Jarosz 

Mark Twain wrote that the only 
way to maintain one’s health 
was to “eat what you don’t 

want to eat, drink what you don’t like 
and do what you’d rather not”. While 
keeping healthy requires sacrifice, the 
benefits will leave you feeling better 
and happier than before.

Nutritional consultant Joan van 
Rensburg says that making simple 
lifestyle changes helps fend off stress, 
heart disease, allergies and a range of 
other problems that plague people in 
today’s stressful environment.

So, if there are 10 things you do for 
your health in 2008, make sure they 
are the following:

1. Stop smoking and excessive 
drinking. The more you smoke the 
more likely you are to develop cancer 
or heart disease. For most adults, mod-
erate alcohol use —up to two drinks a 
day for men and one drink a day for 
women and older people — causes few 
problems.

2. Find a stress outlet. This 
needn’t cost an arm and a leg — read, 
sit in the garden, take the pets for a 
walk, do a crossword or play cards.

3. Sun yourself. Half an hour in 
the sun each day helps the endocrine 
system (hormonal system). Remember 
to lather on the sunscreen and take off 
the sunglasses as the sun’s rays enter 
the pupils of your eyes, stimulating 
the pineal gland, which secretes a hor-
mone transmitter that helps elevate 
the levels of serotonin in your body 
(the happy hormone).

4. Maintain a healthy weight. 
Type 2 diabetes, a chronic condi-
tion affecting the way your body 
metabolises sugar (glucose), is more 
common among people who are 
obese. Cut down on foods that con-
tain preservatives and use natural 
 sweeteners, such as fructose, raw 
honey, stevia and zylitol, which have 
a stabilising effect on your blood 
sugar levels.

5. Eat more raw foods. To start 
off make every snack a raw food. Eat 
lots of the richly coloured vegetables, 
such as carrots, peppers and tomatoes, 
which are full of antioxidants. In the 
process you’ll be helping your body by 
building a strong immune system. This 
is particularly important if you have 
allergies, cancer or are HIV-positive.

6. Consume more essential 
fatty acids. These are the Omega fatty 
acids, consisting of Omega 3, 6 and 9, 
which can be found in oily fish, avo-
cado and supplements. Fatty acids are 
essential because they help protect your 
heart, boost the immune function, fight 
degenerative diseases, help increase 
fertility, improve mental health and 
promote healthy skin.

7. Eat garlic and wholegrain 
foods. Researchers have found that 
5ml of garlic extract lowers levels of 
a disease-causing chemical by up to 
48%. Make sure you have whole-grain 
bread, rice or pasta at least four times 
a week and you will reduce the chance 
of having cancer by 40%.

8. Take care of your skin. Always 
wear sunscreen lotion during sum-
mers. It is also advisable to use winter-
care creams to overcome the harsh 
cold. Be sure to smile and laugh more 

too — your skin will shine.
9. Make love. Having sex in a 

healthy relationship is one of the best 
medicines. People who have sex at 
least twice a week get a protective 
boost from their immune systems 
— and it relaxes the mind too.

10. Socialise. Socialising improves 
memory, concentration and problem-
solving skills.   

Health

ESK013103 Treat All 25X5p 11/15/07 12:28 PM Page 1 
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Ten healthy hints

Contacts
l Visit www.health24.com/ 
l Alcoholics Anonymous South 
Africa: 011 452 9907 or visit www.
alcoholics.org.za/
l The National Council Against 
Smoking: 011 720 3145 or visit 
http://www.againstsmoking.org/

Leading a healthy lifestyle can help fend off stress, heart disease, allergies and a range of other problems
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A
friend, and also a brilliant 
maths teacher, told me 
that as a child in Hitler’s 
Germany she stretched 
out her little arm in the 

“Heil Hitler” salute. When I was a 

child I accepted the fact that black 
people came to the back door of our 
small house, that the “maid” drank 
from a tin mug and that a cacopho-
nous curfew broke the silence at nine 
o’clock every night.  Later, when my 
“maid” was bitten by a dog and could 
not come to work for three months, I 
employed a substitute. The dog own-
ers did nothing for her either. Later 
on she “disappeared’’.

Today I feel ashamed when I 
think back. Will we, as educators, 
feel ashamed when we hear reports 
that learners we taught died of Aids? 
Or when we look back at the heavy 
death toll of people who were infected 
between the ages of 15 and 24?

There are very few South Africans 
who do not know someone who is 
HIV positive or someone who has 
died of Aids. I cannot clear my mind 

of a blurred picture I have of Elsie.  
Elsie was invited to speak to a group 

of learners at a youth programme 
at Monash University in 2001. Elsie 
was beautiful in every way. She spoke 
 quietly and won our hearts. She told 
us that she had been raped by an 
uncle at 12 who had infected her with 
the HIV virus. A choir of young men 
who called themselves “The Golden 
Boyz” sang for us on that occasion 
and their leader publicly said that he 
was disappointed that she already 
had a boyfriend as he would be a  
willing candidate. 

She told me before she left that she 
often felt very tired during the day 
but she was loath to give in to sleep in 
case she did not wake up again … 

Elsie should not have been 
 sentenced to death in a country that 
has the capacity to offer treatment to 
people living with Aids.

In the face of government inertia it 
is heartening to know that through-
out Southern Africa communities 
and individuals, activists and edu-
cators are involved in fighting the 
pandemic.  

Zackie Achmat, head of the Treat-
ment Action Campaign, is one such 
person. Achmat staged a march in 
Cape Town to call for action to curb 
the “explosion of TB on the conti-
nent combined with the explosion 
and advance of the HIV epidemic”.

Verla Nyambura from Kenya is 
another such activist. With the help 
of a group of HIV-positive teach-
ers she reaches neglected members 
of society. She says that “through 
counselling sessions teachers are 
able to identify learners who are 
affected. These learners send their 
HIV-infected relatives to us and 
we are able to convince them to 
seek medical attention and live 
 positively.” She adds: “I work in 
a community where the woman’s 
voice is not heard — but through 
the youth, we are able to reach out 
to the community.”

However, efforts in isolation can-
not stem the “silent tsunami”.

An army of teachers toyi-toyied last 
year for better wages. What is stop-
ping that same army from instituting 
effective measures to protect their 
learners from HIV infection?  What a 
united, powerful force we could be.   

We recognise that we have had little 
success so far. We have to amalgamate 
and share ideas that will work. Is it 
not time for teachers’ conferences on 
HIV to take place regularly so that we 

can follow a formulated plan of action 
in schools throughout the country? 
There are experts a-plenty, such as 
Dr David Harrison of loveLife, who 
could inform and inspire us. We must 
aim for nothing less than turning 
the pandemic around.  After all, it is  
the youth who are fuelling the 
 epidemic, so a shift within that group 
to more responsible sexual behaviour 
could make a huge impact on the 
infection rate.   

As an educator I was involved in 
countless activities, besides run-
ning a department — drama, debat-
ing, the media centre. Had anyone 
suggested that I should take on any 
more I would have thrown up my 
hands in horror. But if time were 
set aside for well-planned HIV/ 
Aids programmes and a day a term 
was used for an HIV teachers’ 
 conference that was worth every 
minute of my time, I would have 
jumped at the opportunity. 

S
chools can stand on 
their own two feet if the 
right structures, tools 
and finances are pro-
vided and the required 

time is allocated. If the department 
of education plays an enabling role 
we could implement an active HIV/
Aids policy. Educators and parents 
would welcome the chance to pro-
tect learners from the horrors of 
HIV and Aids.  

Educators spend their working 
hours in close contact with teena-
gers, but they are not trained to pro-
tect them from HIV and Aids. There 
should be a level of knowledge and 
know-how that inspires confidence 
in the learners and the community.  
And there should be some way of 
updating this information on a 
 regular basis.

We have to stem the tide. The 
Human Sciences Research Council 
estimates that we have 350 000 
children in South Africa between 
the ages of two and 10 who are HIV-
positive. About 590 000 HIV-infected 
children live in South Africa. A teen-
aged girl who engages in unprotected 
sex is likely to contract HIV and give 
birth to an HIV-positive baby.

This is why HIV and Aids need to 
be big on the school agenda from 
2008.

Joan Dommisse is an educator who 
can be contacted on j.dommisse@
telkomsa.net or 011 616 8404

HIV and Aids need to be big on the school 
agenda from 2008, writes Joan Dommisse 

HIV/Aids

We can 
make a 
difference

Educators can do more to help teach young people about Aids. Photograph: Oupa Nkosi
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For more info contact: Harry Zass or Andiswa Mxhadi at rta@workmail.co.za • Fax: 086 666 2146
Cell: 082 336 2875 (Harry) 072 444 8845 • http://wced.wcape.gov.za/ministry/ministry.html 

Retired Teachers’ Association (RTA)
This is a Social Capital Initiative of Education MEC, Cameron Dugmore. Its formation is aimed at tapping into the experiences and skills of retired 
teachers to help promote excellence in public education. The RTA is calling for an expression of interests from the retired educators based in the 
Western Cape.

Objectives
• To establish a relationship with the Western Cape Education Department. For example, the department can call members to offer tuition or 

help (for example, in libraries or with management or timetabling etc...).
• Members to give support to schools by teaching or conducting classes at spring or winter schools.
• Members to support schools on numeracy and literacy.
• To provide stimulus to members on issues of common interest or via social engagements.
• To feed insights into the structures of the WCED, Teacher Unions and School Governing Bodies.
• To promote excellence in public education

        Who can join?

• Retired educators who reside within the Western Cape boundaries.

        Benefits
• Members to interact with other retirees in participating in community service.
• Members will be updated on relevant legislative issues.
• Members to receive discounts on items or services that the RTA will have negotiated with its trading partners.
• Members could participate in social activities.      

So, if you’re a retired educator or a group and you believe you’ve got that which can better the lives of our learners and 
grow the RTA, contact us. Already the WCED has made a financial contribution to the RTA’s inception. For the RTA to 
achieve its objectives and survive, it requires your input, commitment and membership. 

More than a useful resource

For the first time the 
Teacher has published its 
own colourful calendar 
and year planner.

Our calendar is  
much more than a mere 
tool to keep track of 
activities and events 
each month.  With this 
calendar, inserted into this 
edition of the Teacher, we 
is publishing some of South 
Africa’s most inspirational 
and innovative educators.

The inaugural calendar’s  
theme is “Proud to be a Teacher”. 
We chose this theme because  
we want to reiterate our 
commitment to you as teachers 
and your noble profession. 
Moreover, as teachers your pride 
in your profession will shine 
through as you soldier on and will 
inspire others to follow in your 
huge footsteps.

In this calendar we feature, 
among others, the eight 
winners in the department 
of education’s National 
Teaching Awards for 2007. 
With Education Minister Naledi 
Pandor we want to applaud all 72 
finalists and the winners. All the 
finalists appear on the cover of the 
calendar.

You will find a message from 
the minister and a list of useful 

numbers to 
steer your way through 
2008.

The calendar is just one of the 
exciting resources we will offer 
in the Teacher this year. So keep 
reading!

To subscribe to the Teacher please call Madeline on 011 250 7300.
R90.00 per year
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Nomsa Mdlalose reviews 
Inkosana Encane by Antoine De 
Saint-Exupery and translated  
to Zulu by Sibusiso Hyacinth 
Madondo (STE Publishers) R80

T
his book is a brief auto- 
b i o g r a p h y  o f  t h e 
author, of his journey 
of personal revolution. 
Although it is a picture-

book aimed at children, the author 
communicates with both children 
and adults on an equal level and it 
qualifies for all age groups. 

In addition, it engages the reader 
on a deep imaginative level and poses 
a challenge on the intellectual realm. 

It brings home the message of 
adults’ disconnection from nature. 
The author states that because adults 
are concerned only with what they see 
and disregard what is outside their 
visual periphery, they are out of touch 
with the universe. According to the 
author, this is one of the reasons for 
adults’ unhappy state of life.

Zulu translation of the book and 
the author’s narrative style project 
the spiritual components of human-
ity. The spiritual theme is articulated 
in various scenes, for example, the 
roses on earth are compared with the 
prince’s rose, which talks and is emo-
tionally connected to him. 

The book is easy to read and under-
stand, because of its comfortable 
typography and simplicity of language.  
Whether the little prince is an arche-
typal character or based on reality, the 
author’s linguistic ability communi-
cates the point of the book coherently 
through metaphoric figures. The use of 
Zulu proverbs and idioms clarifies the 
body of work and facilitates the con-
struction of meaning.

It is suggested, however, that the 
descriptive “feeling words” could 
have been used more to enhance the 
emotional flow of the book.

Inkosana Encane is recommended 
for every reader who does not believe 
in the magical world and to every child 
who feels left out in this adult world.

Nomsa Mdlalose is a professional 
storyteller and a Carnegie Scholar 
in resident attached to the Writing 
Centre at the University of the Wit-
watersrand, Johannesburg.

Books

REGISTER FOR ONE OF THE FOLLOWING ACCREDITED SHORT PROGRAMMES
CHOOSE FROM
+  ASSESSOR TRAINING (Customised for Educators) NQF 5 (15 credits)
+  MODERATOR TRAINING NQF 6 (10 credits)
+  OBE (FACILITATE LEARNING) NQF 5 (10 credits)
+  SKILLS DEVELOPMENT FACILITATOR NQF 5 (33 credits)
+  UNDERSTAND SCHOOL MANAGEMENT & LEADERSHIP IN THE SA CONTEXT NQF 5 (10 credits)
+  DEVELOP A PORTFOLIO TO DEMONSTRATE SCHOOL MANAGEMENT AND LEADERSHIP COMPETENCE NQF 6 (10 credits)
+  LEAD AND MANAGE PEOPLE NQF 6 (20 credits)
+  MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES NQF 6 (20 credits)
+  MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE NQF 6 (20 credits)
+  MANAGE TEACHING AND LEARNING NQF 6 (20 credits)

or complete and post to:  Edutel Skills Development, PO Box 6596, WESTGATE, 1734

Please send me more information on the following course (s):

Name:
Address:

Tel: (h) (w)
Cell:

A deeply 
imaginative read

W h a t  a r e  t h e  c h a l l e n g e s  
facing the promotion, preserva-
tion and development of African 
languages?
The major challenge is a psychologi-
cal one. African leaders and African 
decision-makers have marginal-
ised our languages for a long time, 
thinking that they could foster the 
development of the African conti-
nent and various African countries 
without necessarily using African 
language. I think that … they have 
come to realise that it is not possi-
ble to develop Africa without Afri-
can languages. The world does not 
have an illustration of a country 
that has developed using foreign 
languages exclusively. People have 
to think about development in their 
own languages. 

What is the significance of African 
languages compared with for-
eign languages, such as French, 
English and Portuguese, that are 
widely spoken in Africa?
We will always use these foreign 
languages on the continent, but no 
longer at the expense of our own lan-
guages. We are going to develop and 
increase the use of our languages in 
education, administration, in poli-
tics and in international relations. 
For example, since 2004 Kiswahili 
has become one of the official and 
working languages of the African 
Union (AU). 

The AU has set up the African 
Academy of Languages, which is 
the scientific institution that helps 
the AU to develop African language 
policy and African languages them-
selves through education, com-
munication and otherwise. There 
is a complementary relationship 
between foreign languages and 
African languages. Nobody should 

tell  that we can develop only 
through English or French. We will 
really develop through African lan-
guages, to which we will add these 
foreign languages that are used in 
Africa. 

How does language affect the 
survival of African cultures?
We cannot dissociate our culture 
from our languages. In 2005, dur-
ing the AU summit in Khartoum, 
Sudan, an important decision was 
taken regarding the link between 
education and culture. African lead-
ers were saying that henceforth Afri-
can education should be well-rooted 
in our culture because in the past we 
have tended to marginalise our cul-
ture, thinking that it is the Western 
culture that is going to bring us civi-
lisation. We tend to produce edu-
cated people who are cut off from 
African reality and African culture 
and are unable to contribute effec-
tively to African development. The 
survival of our culture is linked to 
the survival of our languages.

How come some of our children 
are not interested in speaking 
their home language or mother 
tongues?
I would disagree. I don’t think that 
children are uninterested in speak-
ing their mother tongues; children 
do not discriminate against lan-
guages. Children take what par-
ents and their environments offer 
them. The problem is institutional: 
as long as we don’t have our lan-
guages in schools, how can you 
expect children to decide on their 
own to go for a language that is 
not presented to them? Our edu-
cational institutions should bring 
local languages into the school cur-
riculum. Then there would be no 

problem. Children can learn two, 
three or four languages simultane-
ously without a problem. It’s our 
governments that should really 
put resources into revitalising lan-
guage in the education system — 
then children will have no problem 
speaking these languages.

What key lessons have you 
learned about how to broaden 
the use of African languages?
Africans should put a lot more 
resources into developing their lan-
guages. Local councils, government 
departments and regional economic 
communities and the AU should all 
promote African languages at all 
levels. Without money and with-
out resources there’s not much 
you can do. One of the objectives 
of [the AU’s] Year of African Lan-
guages [observed during 2007] was 
to promote the African Languages  
Development Fund. 

This fund will be available even-
tually to assist even minority lan-
guages in their development. What 
we need is to develop personnel. 
The Pan African Master’s and PhD 
programme on African languages 
and Applied Linguistics, which we 
are setting up, is there to develop 
high-level personnel in the fur-
therment of African languages. We 
should officialise African languages 
in the respective areas of origin or 
use so that they can compliment 
unofficial languages, many of which 
are foreign.

This article was first published in 
full in Leap News, the newsletter of 
the Language in Education in Africa 
Project, which is published by the 
Project for the Study of Alternative 
Education in South Africa, based at 
the University of Cape Town.

Thandeka Teyise spoke to Maurice Tadadjeu, linguistics 
professor from the University of Yaounde in Cameroon and 
director of the country’s national association of language 
committees’ Centre for Applied Linguistics
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Sharon van Wyk is surprised to discover 
an established, but untamed, haven close 
to her Jo’burg backyard

Travel

I
’ve often bemoaned the lack 
of interesting, affordable, 
off-the-beaten-track local 
places to visit for short 
breaks and weekends. But 

now I have found one — Lesheba 
Wilderness — and to my shame it 
has been around for 14 years, hid-
den at the top of the magnificent 
Soutpansberg mountains, a short 
hop from Louis Trichardt.

During this time Lesheba was 
renovat ing ,  get t ing involved  
wi th  loca l  communit ies  and 
immersing itself in the wonderful, 
intricate spirit of Venda hospital-
ity and culture.

Lesheba’s commitment to its own, 
colourful brand of responsible tour-
ism was rewarded with certification 
from Fair Trade in Tourism South 
Africa. A bonus is that it is easy and 
relatively quick to reach. Depending 
on your navigation skills, four to five 
short hours is all it takes from Jozi.

By lunchtime I was at the gates  
of Lesheba with my friend, safari 
guide Mark Tennant.  A long, 
extremely winding and vertical 
mountain road up to almost cloud 
level unfolded and 25 minutes later 
we arrived in paradise.

Lesheba is in a hidden valley liter-
ally on top of the Soutpansberg. It 
is home to one of the most unique  
bio-diverse habitats in the coun-
try and is breathtakingly beautiful,  
with panoramic views and vistas at 
every turn.

Our home from home was Leshe-
ba’s Venda Village lodge — a lov-
ingly rebuilt former Venda home-
stead, given a touch of panache and 
originality by renowned local artist 
and sculptor Noria Mabasa.

Her touch can be seen everywhere, 
from the reclining clay forms of 
voluptuous women and contented 
cattle to perhaps the most inter-
esting bathroom in South Africa. 
Here you relax, with a unending 
view over the Dulini valley, lying in 
a stone tub next to the prone form 
of a sleeping Venda maiden, whose 
outdoor shower head protrudes, 
gramophone-style, from the ear of 
a rather imposing clay man. Other 
art works include amazing wood 
carvings by Paul Thavhana and 

some wonderful Venda textiles.
The rooms are fabulously decked 

out and range from the luxury Mwedzi 
and Duvha suites, with plunge pools, 
to standard huts with oversized beds 
and colourful linen.

The overall style and look of the 
lodge is a breath of fresh air in an 
industry peppered with look-alike, 
“out-of-Africa” safari experiences. 
But Lesheba is so much more than 
a safari lodge, even though game 
activities are the order of the day.

Sitting on a game vehicle with 
Tennant is never boring. For a start 
he jumps off at regular intervals, 
enthusing over little things at the 
side of the road that most people 
would miss. But when he springs 
to the ground from a moving vehi-
cle, pausing only to utter the word 
“leopard” before making off into 
dense undergrowth, you under-
stand where the “mad” in Mark’s 
TV series Mad Mike and Mark 
comes from.

The rest of us jump out and get 
ready to follow when he emerges 
from the bush, pointing to visible 
paw prints in the soft sand at our 
feet. “He’s up there somewhere,” 
Tennant whispers, looking up at the 
towering mass of Soutpansberg rock 
above us. I can almost feel those yel-
low eyes boring into me.

Back in the vehicle — and not 
100m further — our path is blocked 
by several white rhino. Lesheba 
owner John Rosmarin says his res-
ident rhino population is relaxed 
and used to humans, allowing 
guests to enjoy endless hikes and 
trails unhindered.

Our exploring took us to Hama-
sha Bush Camp — a self-contained, 
self-catering option at Lesheba on 
the edge of an impressive gorge and 
encircled by the ever-present peaks 
of the Soutpansberg’s finest. Hama-
sha offers accommodation for eight 
people in two spacious, two-bed-
room chalets, with en-suite facili-
ties, a communal lounge, kitchen 
and outside braai pit. It is booked on 
an exclusive basis, making it perfect 
for a family getaway.

The village is great for families, 
but is not suitable for small children 
— it sits on a sheer bluff and features 
valuable art works.

Sitting in the fire pit after an 
exhilarating afternoon game drive, 
looking up at a picture-perfect canopy 
of stars, I wonder why Lesheba has 
remained a secret in the South Afri-

The lowdown
Accommodation rates at Hamasha Bush Camp start at about R300 a person, 
a night, with a minimum requirement of two people for a two-night stay.

The Venda Village is similarly affordable, with self-catering or fully 
catered options available. If you take your own food, the interactive 
kitchen has one of the best views possible, but I can recommend the 
wonderful home-cooked meals prepared by the staff.

Self-catering options at the Village start at about R400 a person, a night, 
midweek for the standard huts.

Fully catered options on a dinner, bed and breakfast basis, with one game 
activity included, start at about R1 200 a person, a night. There is no single 
supplement at Lesheba.
l For more information contact Lesheba Wilderness on 015 593 0076 or 

083 444 0456, or visit www.lesheba.co.za

can tourism firmament. The rigours 
of life in the Gauteng fast lane seem a 
million light years away and the spirit 

of Africa feels close at hand.
One of Mabasa’s sculpted cows peeks 

out from the undergrowth and I under-

stand how it fits here — artist and visi-
tor alike cannot fail to be inspired by 
this place. It’s a physical impossibility.

The Lesheba Wilderness camp, which is not far from Johannesburg, offers a wonderful retreat from the rat race
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A
nother year is ahead of 
us and, like its predeces-
sor, 2008 is bound to 
be fast-paced and filled 
with challenges. Fol-

low our guidelines to ensure that, 
at least financially, you are ready to 
tackle the new year.

Drawing up a budget
Reckless spending is dangerous 
and can lead to a cycle of debt and 
uncertainty. Sticking to a sound 
household budget is a responsible 
method to manage your monthly 
expenses. Discuss this budget with 
your family so they understand the 
need for it. Remember to bear large 
expenses in mind, such as the back-
to-school items your child might 
need this year.
• List all your sources of monthly 
income as well as all your house-
hold expenses.
• Add up your monthly income: 
salary/wages, overtime and so on.
• Add up your monthly expenses: 
rent/home loan, car payments, poli-
cies, school fees, groceries, clothing, 
petrol, medical bills, telephone, cell-
phone, water and electricity, bank 
charges and entertainment, and so on.

If your expenses exceed your 
income, you are in debt and need a 
plan to manage the problem. If you 
cannot do this alone, you might 
need to consult a financial adviser.

If you spend according to your 
budget, you should not need addi-
tional funding to meet your monthly 
obligations. Just remember to live 
within your means. If you cannot 
afford something, you should recon-
sider whether you really need it.

Borrow responsibly
If you have to borrow money, choose 
a financial institution you can trust. 

ATM safety
ATMs attract criminals, so put your 
safety first and stay alert when using 
one. Never tell anyone your personal 
identification number (PIN). If possi-
ble, rather use a card than cash.
● Pay with your card instead of 
cash: a low-cost debit card for shop-
ping is a safer and more convenient 
alternative to cash — cashless trans-
actions mean no extra trips to the 
bank, retailer or ATM. Banks such 
as Capitec Bank charge zero fees on 
debit-card purchases.
• Protect your PIN: your bank card 
can be used only with the correct 
PIN code. Never keep your PIN on a 
piece of paper with your bank card 
because anyone can use it if your 
wallet is lost or stolen. Rather mem-
orise your PIN — it is 
much safer.
• Be alert when 
entering your 
PIN: make 
s u r e 
nobody is 
watching 

you when you enter your PIN at the 
ATM or point-of-sale machine. Stand 
close to the machine and enter your 
PIN while covering the keypad with 
your other hand. Make sure nothing 
looks suspicious at the ATM — there 
are cases where criminals have 
installed tiny cameras above ATM 
machines, enabling them to see your 
PIN code.
• Watch out for card skimming: 
criminals use card-skimming devices 
to scan the information on your bank 
card’s magnetic strip, which ena-
bles them to make a duplicate bank 
card. Your PIN can be obtained using 
secret cameras or binoculars and, 
once criminals have it, they can do 
a transaction on your account using 
this duplicate card. Skimmers can 
be portable devices, or they can be 
connected to card readers, or even 
placed over ATM card slots.
• Report anything suspicious: 
alert the bank, security staff or the 
police if you see any suspicious peo-
ple loitering near an ATM or bank. If 
you feel unsafe, trust your instincts 
and leave. If your bank statement is 
incorrect, contact your bank imme-
diately — someone could be access-
ing your account.
• Report lost or stolen cards: con-
tact you bank immediately if your 
card is lost or stolen to prevent crim-
inals from accessing your account. 

Yolandé van Rensburg is head of 
communication and public 

relations at Capitec 
Bank

Follow Yolandé van Rensburg’s advice and safety tips for a financially sound new year 

Personal Finance

SMS competition
Win a short course in Basic Financial Life Skills worth R950. This is courtesy 
of the Centre of Business Management at the University of South Africa in 
association with Capitec Bank. 

Question: 
What should you do if your bank card is lost or stolen?

SMS the Teacher, your answer and name to 34822 before February 7 2008. 
An SMS costs R2.

The National Credit Act promotes 
responsible lending to ensure peo-
ple do not become over-indebted. 
Consider whether you can afford the 
loan repayments. Are the interest 
rates reasonable? If not, you will end 
up with more debt. If you take out a 
loan to pay off your retail accounts to 

improve your cash flow, destroy your 
shop credit cards so that you are not 
tempted to buy on them again. If you 
have any outstanding debts, try to 
settle them as soon as possible. 
This will save you money in interest 
charges and ensure you maintain a 
good credit record.

debit-card purchases.
Protect your PIN: your bank card 

can be used only with the correct 
PIN code. Never keep your PIN on a 
piece of paper with your bank card 
because anyone can use it if your 
wallet is lost or stolen. Rather mem-
orise your PIN — it is 

Be alert when 
entering your 

relations at Capitec 
Bank
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I
n a paper published last 
month in the SA Tydskrif vir 
Natuurwetenskap en Tegnol-
ogie (SA Magazine for Science 
and Technology) on South 

Africa’s decade of experience with 
outcomes-based education (OBE), 
I concluded that what the depart-
ment of education called  outcomes-
based education/Curriculum 2005 
and tried unsuccessfully to imple-
ment from 1998 fell far short of 
being “real” OBE for at least seven 
key reasons. Each of those reasons 
contains a valuable lesson as South 
Africans now attempt to determine:  
where do we go from here?

Lesson 1
The 1997 reform policy did not have 
a clear, well-defined or compelling 
framework of “outcomes” on which 
the country’s “education” system 
could legitimately and consistently 
be “based”. What was called the “12 
critical outcomes” [knowledge and 
skills learners should acquire] was 
woefully underdeveloped and mis-
represented in a variety of guises 
for years. However, I explored the 
potential that lay within them more 
fully in a 2004 paper that appeared 
in the journal Perspectives in Educa-
tion. Alas, that potential was never 
given serious consideration by the 
department, but educators at all 
levels would benefit by giving this 
paper serious attention since it pro-
vides clear examples of how one can 
translate broad goals into tangible 
outcomes/abilities that have real 
meaning/significance in the lives of 
young people beyond their days as 
“students” in the system. 

Lesson 2
There was never any reference to, 
or attempt to implement, what was 
widely recognised in OBE circles 
abroad as OBE’s four operating prin-
ciples. Hence, the fundamental guide-
lines that helped educators elsewhere 
really “do” OBE were entirely absent 
from the South African scene. The 
four operating principles are:
● clarity of focus on outcomes of 

significance; 
● designing down from your ulti-

mate outcomes; 
● high expectations for high level 

success; and 
● expanded opportunities and 

support. 
They helped educators elsewhere 

expand what came to be called “the 
conditions of success” in their schools 
and classrooms. Their absence from 
the South African version of OBE 
meant that its educators never had 
the benefit of learning or imple-
menting the very things that were 
making OBE practice effective else-

where. These four principles, operat-
ing in concert, are bound to improve 
instruction and learning, whether the 
approach is called OBE.

Lesson 3
The national education policy of 
1997 was represented and viewed 
almost exclusively as a “curriculum 
reform” — not as a “fundamental 
system change”.  And that led to a 
profoundly incomplete implemen-
tation strategy, one that assumed 
that teachers simply needed to be 
taught some new instruction and 
assessment techniques (in an ever 
more distorted cascading “training” 
process) and everything else would 
fall into place. This narrow orien-
tation to what was actually a deep 
paradigm-shifting change model fell 
short on at least four counts:  
● it failed to take into account 

the five critical bases of successful 
organisational change; 
● it basically bypassed princi-

pals and other school leaders as 
important people in the change/ 
implementation process;  
● it overlooked the fundamental 

reality that schools are tightly struc-
tured, time-based, “boxed-in” organi-
sations that genuine OBE models 
require be loosened dramatically; and 
● it assumed that deep systemic 

change could be achieved by mandat-
ing it from Pretoria and explaining it 
to those affected. Any future change 
efforts in the country would benefit 
enormously by taking these four fac-
tors into account first.

Lesson 4
Related to this huge challenge of 
change was the entrenched “institu-
tional inertia” that has surrounded 
educational practice throughout the 
world in the twentieth century. This 
inertia in thinking, terminology, 
structures and practice maintains 
and reinforces what I’ve referred 
to many times as the “CBO syn-
drome”: curriculum-based outcomes, 

 content-bound objectives, calendar-
based opportunities, cellular-based 
organisation, contest-biased orienta-
tions, convenience-based operations, 
convention-bound obsolescence 
and compliance-based obedience. 
Any attempt at changing anything 
of significance in education — not 
just implementing “real” OBE — will 
be diluted/distorted/ compromised 
by first being forced through this 
perceptual and operational filter, 
which I call “edu-centrism”. If an 
innovation doesn’t fit this time-
based/grade-level/subject-focused 
educentric pattern, it is sooner or 
later eliminated. This is why Cur-
riculum 2005 essentially kept all the 
familiar/entrenched CBO aspects of 
traditional schooling in place while 
attempting to install OBE — some-
thing that required a profoundly 
different constellation/paradigm 
of understandings, structures and 
practices. Further change efforts will 
 certainly be put to the same test, so 
be ready.

Lesson 5
There was little attention paid to 
how the concept of “outcomes” had 
evolved abroad in the decade prior 
to 1997. That ever-expanding evolu-
tion — from micro to macro think-
ing and practice about outcomes 
as “demonstrations of learning” 
requiring competence, not just con-
tent memorisation — carried with 
it enormous implications about 
the nature of learning and learning 
processes, the critical role of “com-
petence” and its many forms in 
learning, the design and implemen-
tation of learning experiences, the 
“authentic” assessment of learning 
performance, and the transforma-
tion of marking and record keeping 
systems. This is why OBE in North 
America took very different forms 
in the early 1990s, forms that we 
called traditional (the most micro 
and content specific), transitional 
(broader and more content inte-

grated), and transformational (most 
macro and trans-disciplinary).  The 
technical advice that the national 
department got about OBE prior to 
and during 1997 was almost exclu-
sively traditional, which nicely fit 
the prevailing CBO orientation that 
was already entrenched through-
out the system. That orientation is 
even more apparent in the Revised 
National Curriculum Statement 
that replaced Curriculum 2005, 
leading directly to the final two rea-
sons/lessons to be learned about 
OBE in South Africa.

Lesson 6
As you might expect from the fore-
going, there was, from the outset, a 
major misunderstanding in Curric-
ulum 2005 around the term “trans-
formation”. To South Africans it was 
about democratising the country 
and meant opening the education 
system to those who had been sys-
tematically excluded from its ben-
efits under apartheid. In OBE circles 
abroad, however,  transformation 
meant employing a future-focused, 
outside-the-box, life-role approach 
to outcomes, curriculum, instruc-
tion and the contexts where learning 
and performance should take place.  
In other words, advanced/trans-
formational OBE spoke directly to 
the issue of long-term relevance 
to learners, and it required both a 
future focus and a learner focus, 
both of which, from my perspec-
tive, 1) should have been embodied 
directly and concretely in the origi-
nal Twelve Critical Outcomes, and 
2) were the antithesis of CBO and 
the edu-centric nature of school-
ing. What was needed then, and is 
still needed is an integration of both 
meanings of this term: an outside-
the-box and inclusive approach to 
transforming the system from both 
its apartheid and edu-centric pasts.

Lesson 7
Actually all six of the foregoing rea-

sons helped to produce and rein-
force what has become a nightmare 
of paperwork for South African 
educators — teaching, assessing 
and marking every micro task and 
assignment in the syllabus as if they 
were actual “outcomes of signifi-
cance”. I have long argued that the 
real purpose of outcomes is to help a 
system determine what its ultimate 
learning priorities are, and to keep 
both educators and students focused 
on and moving toward those priori-
ties. However, when what are called 
outcomes consistently take a micro 
form, then educators face hundreds 
of things that someone in authority 
has declared to be “essential” and 
a priority. Soon “everything that 
moves” becomes a priority, which 
eventually leads to “priority over-
whelm”, which, in turn, leads to a 
total frustration with “outcomes” 
and an intense desire to ignore or 
eliminate them. This same frus-
trating dilemma faced many North 
American OBE teachers in the 1970s 
and 1980s, until they were helped to 
realise that real outcomes were not 
embedded on every page of a curric-
ulum syllabus, in every paper-pencil 
test, or in daily/weekly marks that 
got added up and averaged in a vari-
ety of questionable ways — but were 
larger abilities and orientations that 
“really mattered in the long run” in 
the lives of students.  

That criterion, I would argue, 
should remain central to all edu-
cational decisions in the country.  
Does what we are teaching and hav-
ing students “learn” really matter 
in the long run, or is it a curriculum 
detail that will soon be forgotten 
once exams are over and marks are 
recorded? This is not an issue about 
OBE or any viewpoint about it. It’s 
fundamental to any system that 
hopes to both equip and empower 
its students to be successful in the 
future they face, not just the schools 
they attended.

Dr Bill Spady is an international 
consultant specialising in leader-
ship development and paradigm 
change in education. He is best 
known in South Africa for his five 
books and dozens of articles on OBE 
and educational change
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In the first of a 
series of articles, 
Bill Spady explores 
the lessons learned 
from our 
outcomes-
based 
experience

Comment

OBE lessons from SA

The real purpose of outcomes is to help a system determine what its ultimate learning priorities are, and to 
keep both educators and students focused on and moving toward those priorities. Photo: Oupa Nkosi
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The Teacher has received 
comments, messages and news 
tips via SMS. 

The SMS, or short message 
service, as you all know, has 
become a popular South 
African pastime. Since the 
thumb appears to have 
become a more powerful 
communication tool than the 
pen, we decided to introduce a 

new section to accommodate 
your messages. 

Please SMS your comments 
on articles in the Teacher and 
views on education to  32510 
(SMS cost R1). Please note 
that the Teacher will not 
reply to “call back” messages 
and also cannot reply to each 
SMS individually, but where 
possible we will publish replies.

2008: the 
year for 
delivery

M
atric results have 
been announced and, 
as always, they drew 
different responses 
from various people 

and organisations. Once again the 
pass rate dropped and many has-
tened to attribute this to last year’s 
civil servants’ strike. 

But those in the know suggest the 
problem is much deeper than that. 
Throughout the years experts have 
warned that for a country that has 
inherited a deeply flawed education 
system, it would be inappropriate to 
use matric results as a yardstick to 
measure if we have turned the corner.

Rather than look at just one peb-
ble in the whole mosaic, we should 
be taking a holistic view. For 
instance, we need to know the exact 
factors that contribute to the failure 
rate not only of grade 12 learners but 
lower grades as well. 

Since taking office — and even before 
that — Education Minister Naledi Pan-
dor sought to diagnose this malaise 
by setting up inquiries and commis-
sions, the subsequent reports of which 
pointed to a weak foundation at the 
entry levels of our education system.

There is a growing awareness that 
to get things right we need to focus 
on and invest time and resources in 
the foundation phase class. Teach-
ing at this level should be about 
reading, writing and numeracy 
because these are critical elements 
that prepare learners for more chal-
lenging academic work ahead.

When she unveiled the 2007 mat-
ric results, Pandor said if the prov-
inces had implemented policies and 
strategies developed by her office, 
the picture could have been dif-
ferent. Provinces are weak links in 
driving policy implementation and 
this impacts negatively on teachers.

However sound policies and strat-
egies are, if they are not “impacted 
by human action” they would 
remain hollow, she said. 

This is not the first time Pandor 
has said this. We hope that this year 
she will be firm with those who do 
not deliver in this regard. In the same 
breath, we trust all the provinces will 
put their shoulders to the wheels and 
ensure they provide support to teach-
ers so that they can deliver quality 
foundation phase education. 

One critical element of this sup-
port is to address the basic condi-
tions of employment of teachers at 
this phase. As things stand, their 
morale is low as they feel they are 
the black sheep of the system. Some 
of them are yet to receive their hard-
earned December salaries.

We believe with motivation and 
consistent support systems our 
teaching force has what it takes to 
turn the situation around. 

Producing mediocre learners 
spells doom for government ini-
tiatives to grow the economy and 
address the critical skills shortage 
in key areas of our economy. Let this 
be the year of nothing but delivery 
— from the minister to provinces, 
district offices, teachers, parents 
and learners. It is a chain and we 
cannot afford a weak link!

I am desperately looking for a 
transfer from Gauteng to the 
Western Cape. I would like to 

teach at a primary school. Phone 
Mrs Wakefield on 011 211 4309 or 
072 651 9369.

I am an educator at a secondary 
school in Witbank in Mpuma-

langa. I am looking for a transfer to 
Gauteng. Phone 078 244 9312.

I am a female educator teaching 
English, life orientation, maths 

and natural sciences in the inter-
mediate phase. I am looking for a 
transfer from Limpopo to Gauteng 
or North West, in particular Mabo-
pane or Brits. Phone 073 445 6497.

I am a senior primary teacher look-
ing for a transfer. I teach English, 

Zulu, technika and life orientation. 
Phone 079 885 0778.

I am a post-level one educator at 
Lejwe-Leputswa district in Vir-

ginia in the Free State. I would like 
a transfer to the Motheo district in 
Bloemfontein. I teach English, arts 
and culture, economics and man-
agement sciences, life orientation 
and maths in the intermediate and 
senior phase. Phone 078 404 7885.

I am in need of a transfer to the 
Northern Cape (Kimberley) or 

North West. I am in the Eastern 
Cape. I am qualified as a foundation 
phase and intermediate teacher. 
Phone 083 720 7787.

I am a primary school teacher. I am 
looking for a transfer from Den-

nilton to Pretoria or surrounding 
areas. Phone 082 373 1633.

I am a primary school teacher. I 
want a transfer to Bakkenburg, 

Mahwelereng or surrounding areas. 
Phone 073 346 2570.

I teach in Kokstad in KwaZulu-
Natal. I am looking for a trans-

fer to King William’s Town. Phone 
073 178 9533.

I am looking for a transfer to Gauteng 
or Limpopo. I am a primary teacher 

in North West.  Phone 072 173 4581.

I am looking for a transfer to Gau-
teng. I am a post level two pri-

mary school teacher in the North 
West. Phone 083 351 1241.

I am a female teacher looking for 
a vacant post. I have majored in 

business studies and economics from 
grade 8 to 12. Phone 073 211 7702.

I am looking for a transfer to 
Rustenburg, Mooinooi, Koster or 

Marikana. I teach life orientation, 
social sciences and Afrikaans in the 
senior phase. Phone 073 499 6913.

I am teaching in Mafeking in 
North West. I am looking for a 

transfer to Hammanskraal, Phake, 
Mmametlhake, Nokaneng or Mara-
pyane. I teach foundation phase. 
Phone 073 608 3041.

I am an intermediate teacher in Lady-
smith, KwaZulu-Natal. I need a 

transfer to Qwaqwa, Harrismith, Kes-
tell or Bethlehem. Phone 082 941 0506.

I am a deputy principal on post 
level three. I want a transfer from 

Rustenburg to Johannesburg. Phone 
084 526 8761. 

I would like to transfer to Gauteng 
province. At present I’m an educa-

tor in Sterk Spruit in the Eastern Cape. 
I’m on post-level teaching foundation 
phase. Phone 082 473 8728.

I  am a female teacher at primary 
school in Reitz. I’m looking for a 

transfer to Gauteng. Phone me on 
072 216 5194.

I  am a teacher at a high school. I 
am looking for a transfer to Dur-

ban. At present I am in Highflats. 
Phone me on 072 560 6792.

I am a female deputy principal 
from Eshowe in KwaZulu-Natal. 

I am looking for a transfer to Gau-
teng. Phone me on 073 965 8710.

I am looking for a transfer to Gau-
teng, preferably Pretoria. I am 

teaching in the further education 
and training phase in Mpumalanga. 
I can also teach maths. Phone me on 
073 137 6965.

I would like to transfer to Gauteng. 
I am an intermediate teacher 

and I teach in Newcastle, KwaZulu-
Natal. Phone me on 079 612 4925.

I am a teacher in Groblersdal in 
Limpopo. I am looking for a trans-

fer to Gauteng, East Rand or Middel-
burg and Witbank in Mpuma langa. I 
teach foundation phase. Phone 073 
385 3277.

I am a female primary school 
teacher from Durban who seeks 

a transfer to Laudium, Pretoria. 
Phone 076 022 8404.

Q: A school principal and a head 
of department at our school are at 
loggerheads. There is no feedback 
after workshops or meetings. They 
both turn deaf ears when we try to 
help. What can we do?

Editor: Conflict between 
principals and their senior 
managers appears to be a 
problem that undermines smooth 
functioning at dozens of schools. 
Given the number of questions 
and SMSs we receive about 
this matter, a panel of experts 
will discuss this question in our 
February edition. Also watch 
Learning Channel on SABC 1 

I am looking for a transfer from 
Stellenbosch in the Western 

Cape to the Eastern Cape, prefer-
ably Alice, King William’s Town 
or surrounding areas. I teach 
accounting in grade 10 to 12. Phone 
083 403 9792.

I am an educator in Bela-Bela, Lim-
popo. I am looking for a transfer to 

Pretoria. I teach economics and man-
agement sciences and arts at high 
school level. Phone 082 930 4069.

I am an experienced public primary 
school teacher in Theunissen in the 

Free State. I would like to transfer to 
Cape Town. Phone 083 337 2300.

I am a special needs teacher 
 currently serving in a main-

stream school. I am looking for 
a post in a special school. Phone 
072 459 2979.

I am a primary educator looking 
for a transfer to Gauteng. Phone 

083 946 5868.
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C
an a quality school be 
created in a poverty-
stricken area? Is it possi-
ble when school fees are 
R50 a year? The answer 

is: “Yes!” Many schools in informal 
settlements are giving learners an 
excellent education. These schools 
have a guiding principle: quality. 

 What is the school quality princi-
ple? The principle states that all give 
their best to improve the school con-
tinually. The South African Quality 
Institute (SAQI) has designed a qual-
ity-in-education model (see graphic). 
It consists of five pillars. The model 
was designed by educators as well 
as quality practitioners from outside 
education. A school aiming to be of 
excellent quality can achieve it by 
using the model.

 Quality-in-education model:
Each pillar focuses on a core aspect 
that is crucial to building a quality 
school.  The five pillars are:

● Values
Ethical values define a good school. 
They give it focus and direction. 
Commonly found values in the qual-
ity school are: honesty, kindness, 
respect and perseverance.

Who decides on the values? 
Everyone! Staff need to decide on 
those values that will define the 
whole school. Traditionally, teach-
ers have made class and school rules. 
Why not let learners be part of the 
process? When learners help make 
the rules, there’s a high level of “buy 
in” and acceptance.

● Leadership
Leadership doesn’t sit solely in the 
principal’s office. Different situations 
require different leaders. The admin-
istrative, maintenance and profes-
sional staff should take on leadership 
roles in their fields of expertise. Par-
ents can take up leadership positions 
in school governing bodies.

There’s no one ideal leadership 
style. In one situation the teacher 
might be democratic (David, what 
animal would you like to do research 
on for your project?) or in another, 

assertive (David, you will hand in your 
project by Friday home time.). Quality 
schools use a wide range of styles.

Learners need leadership train-
ing. When learners are in roles such 
as class and sports team captains, 
children’s councillors, monitors 
and the like, they learn “hands-on” 
leadership skills.

● School improvement plan
 “Have no goals and you will be goal-
less,” is a management one-liner. 
The quality school is in a state of 
continuous improvement. Attention 
should not be given only to capital 
projects such as building new class-
rooms. There’s also the need to make 
plans, for example, in areas such as 
staff development and new teaching 
methods.

 Often worthwhile plans are debated, 
discussed, drawn up and … discarded! 
Plans should be living, vibrant docu-
ments that become the spur to action.

 
● Communication
 Communication is much more than 
the giving of facts and figures to 
others. It’s a relationship. Commu-
nication can be accurate, but cold 
and distant. However, it can also 
be warm and helpful. The quality 
school has a special communication 
style. Friendliness permeates the 
school. There is an absence of fear in 
a climate of friendly mutual respect. 

No organisation is conflict-free. 
Bullying in any form is dealt with 
assertively. Disagreements are solved 
by tackling the issue and never the 
person. Learners and staff are trained 
in conflict resolution skills. 

The bigger the school, the more 

difficult it is to ensure that every-
one gets the message. A wide range 
of verbal and written methods are 
used to ensure efficient and time-
ous communication. 

 
●  Tools and techniques
Tools and techniques help imple-
ment plans. They’ve been used with 
great success in business and indus-
try and adapted for schools. 

One example is that of benchmark-
ing. A school benchmarks when 
it studies what happens in other 
schools and outside education. It 
looks for best practice. Other exam-
ples are brainstorming, circle time, 
Edward de Bono-thinking skills and 
PDSA (plan, do, study results, act 
again) cycles.

By using tools and techniques, a 
school moves beyond the talking and 
planning stage. It moves into action. 

The year 2007 was tough for educa-
tion. There was grave dissatisfaction 
over teachers’ salaries. They went on 
strike and lessons were disrupted. 
Now it’s time for new beginnings. It’s 
time to put quality into every class-
room and every school of our land.

Dr Richard Hayward has been in 
senior management for 34 years, 
including 21 in principal posts

The SAQI website, www.saqi.co.za, 
has school leadership and manage-
ment articles

Watch the Learning Channel’s 
Teacher Times on SABC 1 each 
Wednesday from 11am to 12 for 
insight about putting quality 
into schools

Richard Hayward 
looks at how to put 
quality into schools

Professional development

Have you saved for his education?

The Fundisa Fund is not a bank deposit, but a collective investment scheme (unit trust) which is generally a medium to long term investment. The value of your investment may go down as well as up during the period of investment. Past performance is not necessarily a guide to future 
performance. Fundisa is traded at a price that is valued in terms of law, at the end of the day for that same day. Fundisa may borrow money and lend out some of its assets to earn more income. If any commission or incentives are paid, it will be included in the costs disclosed to you. 
The Fundisa Fund must be administered in terms of law. You can get information on what the law says from the place where you make your investment. The Manager of your investment is STANLIB Collective Investments who is a member of the Association of Collective Investments. 
If you are not satisfi ed with the manner in which your account is managed, you may contact the Association of Collective Investments on 011 325 6223 or send an email to info@aci.co.za for assistance.

Standard Bank Fundisa Fund is the savings account where you:
put away money for your children’s tertiary/post schooling education• 
can qualify for a Bonus of up to 25% of what you save each year• 
only need R40 a month to open your account• 

For more information ask for a detailed brochure and application form at any branch of Standard Bank, call the STANLIB 
Fundisa contact centre on 0860 FUNDISA (386 3472) or refer to www.stanlib.com

Fabulous giveaways

Catch Learning Channel’s exciting 

new educational reality show 

“Top Class”
on SABC1, starting on            

February 13 at 11am.

www.learn.co.za

School rules are

transformed this February as SA’s 

top bosses go back to school to 

whip things into shape!

MTN Sciencentre win 
The MTN Sciencentre is one of Cape 
Town’s most popular destinations for 
school and family visits. Win a year-
long family membership (two adults 
and two children) worth R500. SMS 
“teacher” and the word “science” to 
32510 (SMS costs R1).

SciFest giveaway 
Win complimentary classroom passes 
to all six evening talks at South 
Africa’s annual week-long national 
science festival, SciFest Africa. 

The SciFest 2008 passes mean that 
cash-strapped schools can provide 
staff and learners with up to 40 free 
tickets to meet renowned local and 

international 
scientists each 
evening at the 
Monument 
building in 
Grahamstown in the Eastern Cape, 
leaving visitors free during the day 
to shape their own programme 
from 500 workshops and events.

The evening passes are worth up 
to R1 500 but do not cover transport, 
accommodation or other SciFest 
events. Find out more about the 
programme and accomodation by 
logging on to www.scifest.org.za or 
SMS “teacher” and “scifest” to 32510 
(SMS costs R1). 

Grahamstown in the Eastern Cape, 
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